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ABSTRACT 

This guide to 25 Northeastern schools honored by the 
United States Department of Education Secondary Recognition Program ^ 
in 1982-83 profiles the schools from the states of Connecticut , 
Delaware, Maine, New Hampshire, New,^ork, and Rhode* Island. Each 
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The Northeast Regional Exchange. Inc. (NEREXL a private. not-fo;r-ptrof1 1 
corboratlon. Is a service and r^fesearch agency that promotes educational 
equity and Improvement. NEREX coordinates resources and sharing 
Information among the seven , states In the Northeast based orj 
established set of state and regional pr»lT)r1 ties.. Through NEREX, states 
are able to expartd their available resource base and work thi^ough 
regional sharing efforts toward program Improvement In local school 
districts and otheV educational Institutions. The Northeast Regional 
Exchange, Inc. Is governed by a'Board of jy rectors that Includes the 
seven Chief State School Officers fwtn the /lortheast and eight 
representatives from a wide variety 6f education constituency groups «n 
the region. 
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FOREWORD 



The Northeast Regional Exchangcf. Inc. (NEREX) Is pleased to present 
PROFILES IN EXCELLENCE, a guldeto twenty-five schools honored by the 
U,S, Department of E<JUca\i/)nV Secondary ll^ool^ Recognition Program^ 
1982-83. The profiles vieri** developed for tne '*'Search for Excellence In 
Secondary Schools" conference held at the Arthur H. ming Junior High 
School In Manchester, Coffnectl^iit , oh May 10, 1984. 

E^ch profile contai ns^ descri pti ons of:- ' ' 

• the school . ^ , 

the commumty served 

selected programs, policies, or practices ^ 
resources available for sharing ^ ^ 

names of persons to contact for further information. 



The profiler reflect the different approaches used in achieving quality 
in ^Tiijication. Within these 25' schools- are a variety Jjf programs to meet 
the diverse needs of youth in grades 7-12. The profiles revedfl djfcfferent 
strategies leading to school Improvement: 

• strengthening currlcular pro-grai^s 

• raising standards and expectations ; 

• improving discipline codes and programs 

• exercising strong leadership ' ^ 

§ intreasing teacher effectiveness - • • 

§ engaging community- support , ^ 

PROFILES IN EXCELLENCE was developed with the assistance of the 
principals from'ea(!h of the twenty-five school s ' and .Wi th the writing 
team: Douglas S. Fleming, Julie Neuber, Susan Martin, and^lsa Hartz of 
NEfl^)^, andUancy Taylor from the U.S. Department of Education, Region I. 
Thp toxt was produced by word processing specialists Carol Donaruma and 
Sharyn ^ullivan of N£REX. ;^ 



Secretary of Education 
^or excellence in sec 
sui^qessful strategies 
this effort. 



?rrel H. Bell has demonstrated continuing support 
)ndary schools and encpurages the sharing of 
Lross^^the n^ation. We are happy to join him in 



J. Lynn G^esemer 

Executiven)i rector 

Northeast Regional Exchange, Inc. 

May 10, 1984 - \ 
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The Am4ty Regional Secondary School District serves the suburban towns /of 
Bethany, Orange, and Woodbrldge In the environ^ of the City of New Haven. 
m Connecticut. The towns are rural -suburban and predominantly residential with 
commercial development (essentially retail r^tbtr than Industrial). The large 
majority of student are White and from families of comfortable means who vA^ue 
and support quality edu^atlrfn. 

Aiwity 'Regional Junior/ High In Orange, has an enrollment of 613 *in grades 
7-9. Fulltime staff number 54. with 2 administrators. 40.5 teachers. 2 
teacher aides. 3 counselors. 1.5 library professionals. 4 clerical, and 1 



nurse. 



.proj^raiii^, policies, practices 



♦ standards and Expectations 

Amity's efforts to strengthen standards and expectations, particularly 
regarding teaching and learning, has given impetus to Improvement throughout 
the ^school program. 'School goals reflect this cormitment. One goal targets 
motivation and higher expectations for average students; the school supports 
this goal by calling for more recognition for average students who reach 
higher standard^ o^f achievements Another goal singles^ ^out Improvement in 
writing through increased expectations and recognit^ion of good writing by 
staff and students. A third goal calls fAr a revi tal ization of the Intent and 
design of homework assignments to ensure that. In so far as possible, homework 
will stimulate thought and encourage creativity. 

Amity found that effective teaching, and good attitudes and commitment among 
teachers Is an, important component in improving standards and expectations. 
Amity has encouraged and supported^ teachers. In their efforts to improve 
assignments and eval uations.^ The schooTs extensive inservice training has 
featured current teaching practices founded on research-based models. The 
TESA Project, which evaluates classrooni interactions, is being used by five 
staff . members to improve teaching effedti veness. Principal, Joseph Couture, 
has .made a"" series of presentations to /faculty on the Design for Effective 
Instruction. This program also ha^ been used in classroom observations to 
Improve specific teaching methods such as questioning techniques. 

Amity established a schoolwide program to strengthen standac||S and grading and 
to develop broadbased su/port for such an effort. Staff Vsed the following 
strategies: /(I) strong community communication through Parent-Teacher-Student 
Organization prograftis, s^ol newsletters and media releases; (2) clearly 
expressed leadership from the board of education and adminstration through 
policy statements, goals, mandates and directives; and (3) active involvement 
I of students through student councfl and assemblies. Supervisors monitored and 
^ encouraged the enforcement of the new standards. As follow-up. Amity 
publicized the oiftcomei of their upgraded standards. 

^ ) 

Amity has experien^d a range of discipline problems from drug abuse and 
vandalism to a dislike of the sfchool and a resulting antipathy to the 
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programs. jUff rospon'ic wds to curb and control behavior which was 
detrimental to good learj^ng, and to act positively toward good student, 
attltU/lts. To establish and maintain order, Amity has a student handb^k that 
clearly states student rights and responsibilities relative to. the rules and 
regulations ot the school. A companion handbook for teachers clarifies 
disciplinary procedures. These han<tt)ooks help staff attain a high stand*^ of 
consistency and fairness dealing with problems. Amity also hfv^ 

" experimented with many forms of In-school suspension. Presently they hold* 
suspension from three to six p.m. and feature"* academic assignments and 
counseling. In addition to^pun1||1ve actions, staff seek opporfuViltles to 
promote healthy, fun-f111^?d events which have such a direct effect on' 
discipline In the school. " 

At the heart of Amity's curriculum Is a traditional program of basic subject 
offerings. The school **bel leves that its strength lies In Its mature and 
cKCompHshed faculty which permits them to offer an extensive range of courses 
In the standard subject areas plus an Int^estlng practical and fine arts 
program. ^ 

Amity Is revising existing curriculum in a system-wide ongoing program which 
brings every departjnent In for top- to-bo\tom review and assessment every 5 
years. In addition, the school Is cofiducting a vigorous self-assessment In 
the coming year. ^ • • 

the fiiUire^ f 

Amity will be Introducing a sequence 1n\ computer education, health education, 
and formal developmental reading. These" changes will require the revision of 
some courses (I.e., home economics In grade 7 and 8). Amity will be seeking 
parental suggestlorts to curriculum changes through the Parent-Teacher-Student 
Organization. 

other features 
/ 

other programs featured at Amity Include: \ 

(t ), schoolwlde leveling for ability. 

(2) required foreign language program. 

(3) performing groups/theater workshop. j 

(4) studefit standards/extended detention program. 
- (5) student activities program/Student Council 

(6) foreign student exchange program with England. 

resources ^ 

(1) Handbook/student / 
• (2) Teacher Guide J 

(3) Course Selection ^ 

(4) StLMlent Exchange Program 

(5) Goal Statement 

(6) Newsletters 

key pcrsonis) Amity Regional Jr. High School 

Ohman Avenue 

Joseph Couture - Principal Orange, CT 06477 

Edward Lysak - Guidance Director (203) 397-9235 

Walter Chief fo - English Chal rperson/CurricuVum Representative 
Alberta Trench - Foreign Language Chairperson/Curriculum Representative 
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Amity Regional Senior High School is locdU?d in Uoodbri (4(e , Connecticut, the 
geographical center of Regional District Nunter 5. The coirblned population of 
three towns of Bethany, Orange, and Woodbridge is made up of upper middle 
income, professional people. 

Ajnity has a student enrollment of 1,224 in grades 10-12. Ninety-eight percent 
dre Whi te, and 1 .5% come from low Income famll ies. Ful Itlme staff ^mbers 
include 4 administrators, 87 teachers, 3 teacher aides, 7 counsefors. 3 
library professionals. 10 food service personnel J 9 clerical, and 1 school 
psychologist. / / 



Standards and E;;pectat1ons 

Amity sets rigorous school -wide and departmental standards for Its students. 
The Course Selection Booklet describes >ach course offering and outlines the 
requirements and expectations at each level. The faculty endorses the goal 
that each student reach his or her own potential within the levels framework. 
Standards of excellence extend beyond the academic areas and are reflected In 
all aspects of student life ranging from club activities to athletics. 



Amity Regional High School's currlcul unK 1 s distinguished by Its wide range, 
variety, and continuity. Course offerlrr^^ include art. business education. 
English, foreign language, home economic:^. Industrial arts, mathematics, 
music, physical education, science and soclatl studies. Each course of study 
is well documented In curriculum guides. Special programs such as the 
International Baccalaureate Program, the University of Connecticut CO-OP 
Program, Advanced Placement courses, and Independent studies , all encourage 
students to reach their potential. In addition, advanced dramatics, graphics, 
robotics, landscaping, computer science, and special education all serve the 
special needs of Amity students. 

Amity's curriculum is reviewed periodically to ensure that all programs are 
working efficiently. Summer curriculum studies provide each department the 
opportunity to revise and to update curriculum guides. Amity recognizes the 
need to carefully consider all new programs before they are Installed. School 
administrators respect suggesti ons for currlcul ar Improvement that emanate 
from facu^m^tudy rather than adopting something new for the sake of change. 

School QomSt^ity Relations 



In 1981. citizens along with administrators. Board of Education members, 
teacher's and students served on Amity's own Cownission on Excellence which 
\ established direction for the future of the district. Business leaders, the 



pn^^raiiis, policies, practices 
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\4r QUI »«ymenU of th« community ii auur-^j-u ,nnn»ori «n tnnM\ 

regular publkitloni and publicity r«lfi»t». Th# P.T.A. »pon»or» *n «nnu« 
auction to fund »p«c1al »tud«nt ict1v1t1e». 

llic fiilure 

Amity has been worklny to aaln support for af> anticipated Wl lm,rra-.r In the 
1984-85 budget through the following activities: 

• participating In the secondary $ch(^l recognition program 

I involving local politicians and loards of finance In the process of 

building the budget ^ ,^ ^.i u < i 

• maintaining a strong home-school tonwun Icatlons policy -hith includes use 

of -Good News from Amity" postcards and evening P'^-*" t-/"^^*'', 

• providing Informal connurvlcatl on networks such as coffees -Uh comnunlty 
residents and frequent contact with local police 

• holding special activities for senior citizens ^ 

• encouraging local citizens to use school facilities 

d highlighting achievements of students and staff In a variety 
publications. 

Amity will continue to seek co«iiun1ty Involvement In the school beyond th. 
SSt vote /ilty may create a second cowilsslon on exctllenc. to^vilu.U 
the ninrdecls^ns ard%rogra«s which resulted fro. the Initial study. Amity 
leuT^el the Ve;s to avoiding public suspicion and to obtaining public support 
^ He \j\ co«nmun1ty Involvement and open comnunl cation. 

oUier features 

One of Amity's goals for 1983-84 has been "to -^/^^-^ /"^^ J!/i,'ft"*^I;2 
staff perfonnance and meritorious suggestions. ^^^oal reflects the 
districts interest In encouraging and supporting staff and ^^e ^^jJ^^^J J 
roalUatlon that Its fine teachers are Its ««\V*J "tM f nnVl 
has inaugurated several programs designed to achieve this goal. 

The Academic Chair Program awards a^lpertd of ^^.J?^^ «>?:;^y^*; ^r.^^^^J^ri 
semester to a teacher who designs a project Involving both students ana a 

:iunity ^nier and focuses on a specified academic goal. A new Pro^r-m 
begin 1n 1984-85 1s the professional deve] opment 1 nc endive program -hi ^^^^^^ 
underwrite the cost of teacher retraining for the P^^'^^.K"^;'^;^^^^^^^^ 
district needs. Either a teacher or the ^^str ct m<y l^ti fy sucK 
.,nd then aoolv For example, a home economics teacher will be retrained zo 
teach compu'te?' literacy Tt t^e Junior high school. A third program designed 

0 reward teachers for superior perfomance ii the Board "ucation Ajard of 
Excellence which Is a $500 stipend awarded annually to t-o staff '^^'^J^^^ 
the district fdr superior perforiMnce and service of many years. A separate 
Tard of gold pens"^ is awarded annually to Jf-^^^'-./Xts a Teac^r 
district, again to recognize outsUnding ^J'-^l"" ^.^^^^ Vn a newlfitter 

and Employee of the Month and features both staff menders in a newsjeiter 

entitled "Applause." 



reiuHirceii 



Phi lotophy 

Courtt Otscrlptlon Mandbook* 
SUid«nt Handbook^ 
School Profllt 

Tv^ryth^nq you «l«iy% winUtI to know about guldinct, but mmrt ifrild to itk 
Acidewlc Chair Policy 

Eroftsslonal Dtvtlopmtnt IrKcntlvt Program Policy 
Commission for Maintaining Excellence at Amity 

These materials art fret, but requests should Include a st4inped sel f-addrt|itd 
envelope. Items which are Indicated with an atUrlsk will require a Ur^t 8 
1// A IP manlla envelope and at least 11.60 In postage. 



key persoiiw 



Dr. Helen B. Regan 
Principal 

Amity Regional Senior High School 
^5 Newton Road 
Woodbrldge, CT 06525 
[el. (?03) 397-4830 



Mr. C. Thomas Donahue 




Woodbrld' 
(203) 39 
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Prof iles , i . 7^ blue mountain mid<|||Bic,hool 



in fixceiience Peekskm, n^w York 



school and community 

^- Blue Mountain Middle School, located along the Hudson River in northern 
Westchester County, Is In the Hendrick Hudson School District. The comnunlty 
which encompasses the villages of Verplanck, Montrose, and Buchanan, is one of 
Contrasts, confining the historfc and quaintf with the modern and contemporary • 
the modest with affluent, and the controversial with the serene. Each aspect 
is arintegral part of the whole and influences the district's Approach to. its 
educational program. ^— 

^' The Blue Mountain Middl© School includes 613 students S*"*^" 6-8. 
Ninety-seven percent of the students are White, and less than 1% are from low 
income famil ies. ** . 

^i&gi^ms, policies, practices 

standards and Expectations 

The cornerstone of Blue Mountain Middle School, and reinforced in its school 
'nhilosoDhv rests upon the importance of resporvsibil ity. School 
ffiS strators anSleaders believe that early adolescents need the security of 
an environment that provides a struetu re which is .^^^ 
realistic As a result, a responsible staff and a respcftisible student body 
have created a positive learning environment. Blue Mountain maintains clearly 
established work standards for students and work acceptance standards for 
teachers. Academically, the school maintains high expectations by responsible 
promotion policies and final examinations in nU instructional areas. 

The status of Blue Mountain standards and expectations for students and staff 
rQains open-ended. The school's standards and expectations were established 
over a period of trial and error, but they represent total staff involvement 
which has resulted in all adhering to the standards. Standards and 
expectations remain flexible in that corrective actions are taken when the 
school agrees that they have overestimated students' and staffs ability to 
fulfill certain expectations. 

Leadership 

At Blue Mountain Middle School, leadership is defined as the responsibility of 
every student and staff member. To enable such a philosophy to work, the 
school revolves around a committee comprising the "team of teachers leaders. 
This group meets on a regular basis and acts on agenda items that are 
submitted by the staff and administration. Team leaders in the day-to-day 
operation of the school are responsible for the daily jtieetings of their teams. J 
organizing and managing flexible planning for field trips, chairing te^nVjjK 
meetings with parents, an^ assisting substitute teachers. Je^'^^'e" 
team leaders for a maximum of 3 consecutive years and. therefore, the school 
continues to benefit from new ideas and leadership. Blue Mountain s 
administration provides the leadership by maintaining confidence in the 
professional Integrity and abilities of the teaching staff. 
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Through exper1enc€Ji of -15' years. Blue Mountain has discovered that not every 
stiff meriber possesses the ability to be an effective leader. In those cases, 
leadership responslbftlty was never extended beyofld 1 year. However, with the 
exertion of the;- t^(j:hers pew to the building, all staff members are extended 
thiCopporti/nltyJ: The leadership role for teachers has created an awareness 
and li^apprec1atior|^^or the responsibility that accompanies It. ^ 

the future 

Blue Mountain Middle School continues to operate unA the philosophy of "team 
of teachers. The school believes that the contlnueWsuccessxand the positive 
relationships that exist between it and the community are the result of 
positive leadership and of conslstant Implementation of both staff and student 
standards and expectations. 

For the past 2 years the Blue Mountain staff have been conducting a self-stucly 
and developing action plans under the auspices of the Elementary Assembly of 
Schools which Is one of thf elements of the Middle States Association of 
Schools and Colleges. Through the self-study and the report of the "vlsltlna 
team", the school Is required to dev&lop on a priority basis "action plans 
that are designed to Improve the delivery of the educational program. Staff 
have, reviewed Its communication system, curriculum coordination, ' and 
innovative scheduling to accomodate new state mandates. 

other features' 

sixth graders are learning the basics of keyboarding using computers rather 
than conventional typewriters. The progress and excitement of these students 
has surpassed the eighth graders enrolled In personal typing Jand, therefore, 
the traditional course will be phased out. 

The physical education staff have Introduced Project Adventure as a new 
approach and direction to their program. Students participate In a series of 
Interrelated units that build trust and positive relationships among the 
various members of the group. Blue Mountain staff have observed evidence that 
the positive attitudes established within the group are continued throughout 
the other aspects of the students' school day. 

resources 

Blue Mountain Middle School welcomes visitors. The school has available on 
request a number of curriculum guides, policy statements, a school philosophy 
statement, and program descriptions. In addition, staff members will speak at 
other school districts, conferences and workshops to help others learn from 



Mr. Thomas H. Blals, Jr. 
Assistant Principal 
Blue Mountain Middle School 
7 Furnace Woods Road 
Box 14 

Montrose, NY 10548 
Tel. (914) 737-7500 
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professional exchanges. 

key person(s) 

Mr. Frank Thomas 
Principal 

BTue Mountain Middle School 
7 Furnace Woods Road 
Box 14 

Montrose, NY 10548 
Tel. (914) 737-7500 



Profiles BRANDYwiNfe hj6h school 

in Excellence^ ''^^^^FS Wilmington, Delaware 



school and community 

Brandywine High School's enrollment of about 1,080 students in grades 9-12 is 
80% White, 18% Black, with the remainder Asian. Approximately 10% of the 
student body comes from low income families. Brandywine is a comprehensive 
suburban high school in an affluent community. ^ 

Full and part-time staff positions include 3 administrators, 58 teachers, 4 
counselors. 1 library-media professional, 3 clerical staff and 10 cafeteria 
workers. The principal has held his position for 17 years. 

programs, policies, practices 

The climate throughout the years at Brandywine High School can be 
characterized as one which fosters the belief that teachers can teach and 
students can learn. The school prides itself on Its pursuit of excellence and 
promotion of academic freedom. The school also has enjoyed the cooperation of 
a bright and enthusiastic student body and the support of parents and 
conmunity. Approximately 68% of the graduates continue their education at the 
college or university level. A significant portion also continue In community 
colleges or vocational training, with the remainder entering full or part-time 
employment or the military. These nuinbers remain relatively stable. 

In preparation for the Middle States Accreditation process in 1981, 
instructional goals were refined by the staff in each department. The 
Brandywine curriculum is designed to serve the needs of all of its students, 
from advanced placement classes in the major subject areas to remedial 
instruction in the basic, skill s. In addition, there is an alternative center 
program for students having discipline problems who need an alternative 
structure to help them cope successfully with the mainstream environment. 

The school is particularly proud of its Human Ecology Program, whicfj has 
gained national recognition from the National Science Foundation. Now in Its 
fifth year, the one-semester course enrolls some 60 students each year. Four 
teachers in a team-teaching format engage students In the study of the 
development, conservation, and preservation of humans. The program seeks 
possible solutions to problems of human welfare and the well-being of the 
f ami 1 y . 

In addition, there are 27 vocational education course offerings ranging from 
auto mechanics to food service. Two work experience programs are included 
among these. Over 75% of the students take one or more of these courses. 

Further, a Community Service program is In its fourteenth year of operation. 
Here, students donate thousands of volunteer hours each year to about 30 
community organizations. Including local nursing homes, the Wilmington Medical 
Center, and after-school tutoring programs. Students receive one-half credit 
for 50 hours of volunteer service. 
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the future 

Brandywine continues to have a stroijg emphasis op school -community relations, 
believing that the school and the coinminlty, particularly business and 
Industry, share cgwnon Interests and must work together to solve education and 
employment problems. 

Within the next 10 years, approximately one-third of Brandywine's teachers 
will retire. While the problem Is one shared by the public and private 
sectors, as well as teacher training Institutions, Brandywine Is committed to 
encouraging good students to become teachers. 

other features 

The most dramatic change in the school during the past 6 years was the 
implementation of a Federal court-ardered desegregation plan. The New Castle 
County schools were organized 1nt6 a single school system, thereby dissolving 
the Wilmington City school district and 11 contiguous suburban districts. The 
city's 12,000 Black students were reassigned throughout the suburban schools 
in September 1978. . ; > 

In 1981, by act of the State Legislature, the New Castle County system was 
reorganized into four smaller "districts, with minority enrollments maintained 
' in all schools. The firandywine district Is one of the 4. 

With careful planning Involving both school and coranun1^|Hj||pple, Brandywine 
High School successfully assimilated minority students^^frlsing slightly 
less than one-fifth of its enrollment. This occurred not^Rhout significant 
problems and through considerable changes In staff, curriculum, and schpol 
organization. After 6 years of successful court-ordered desegregation, the 
school is proiid to point to the work of Its outstanding teaching staff, the 
leadership of its administration, the understanding and cooperation of Its 
students, and the support of the conniunlty in assessing its many 
accomplishments. 

! resources 

Please contact the school for more Information on resources and their 
availability 

keyperson(s) 

Dr. Wayne Von Stetten 
Principal 

Brandywine High School 
1400 Foulk Rd. 
Wilmington, DE 19803 
Tel. (302) 429-4460 
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school and community 

Bronx High School of Science is a campus high school located near a park along 
the Bronx "educational mile" which includes 4 high schools, and a branch of 
the .City Universi^ of New York. The student population is highly 
diversified, drawifig from every borough in the City of New York, and 
representing ,near>y every ethnro. rel igiojus, and minority group in New York. 
The school's enrollment is approjHmately 3,150 in grades 9-12. Bronx High 
School of Science admits its students based on competitive examination. Over 
98% of graduates enroll in 4-year colleges or universities. Sixty-three 
percent of students are White, 13% Black-, 17% Asian, and 7% Hispanic. 
Thirty-one percent of the students are from low income families. Faculty and 
staff number 201 including 10 adninistrators, 140 teachers, 12 teacher aides,. 
3 counselors, 3 library professionals, 1 social worker, 6 security officers, 
15 food service personnel, and 11 clerical. 

programs^ policies, practices . 

The Bronx High School of Science offers a challenging college preparatory 
program to graduates. Students are required to complete 3 years of a foreign 
language. 4 years of English, 4 years of social studies, and a total of 9 
years of mathematics/science. The curriculum is further- strengthened throi/gh 
enrichment programs and accelerated studies including a dozen advanced 
^ placement courses and 25 electives in mathematics and science. 

Bronx High School of Science offers a secure, ^rious, a^d supportive climate 
which stimulates a commitment to excellence. This has been accomplished by a 
planned approach which stresses demanding requirements for , graduation, 
schoolwide recognition of academic achievement and excellence, and school 
regulations which are sensible, humane, and enforced. The climate also has 
been achieved through an active student organization whose "Senators" meet 
with the school administration regularly, an involved Parents' Association 
whose representatives meet weekly with the Principal, a dedicated faculty who 
understands and avails itself of the a*iinistration's "open door" policy, and 
a group of security guards who are well -trained and responsive to the 
students. In addition, the school has developed a tradition whfch supports 
the concept -of excellence and achievement. This has come about as a result of 
the success of "graduates" over the years (3 Nobel Laureates in Physics, a 
university president, leader^ in the academic, business, political, 
professional, and art coiraiunities). Successful "graduates" are called upon to 
be keynote speakers at graduation as well as during the school year. In 
. addition, the success of the school over the years in significant competitions 
■has^'helped to maintain and enrich the atmosphere which stresses achievement 
and excellence. 
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the future 



Bronx High School of Science staff have been actively developing new programs 
which stress inquiry, interdisciplinary; and problem^solving approaches. *The 
school has developed significant connections with universities, colleges, and 
"Tresearch facilities throughout the city to enable many, more students to work 
^Independently on original research problems. Presently thqfe are over 150 
juniors working on sufh projects i<i biology, chemistry, physics, mathematics, 
and social science. * _ 



In addition,^ the school recently acquired funds, for a 
installation which will be first of its kind in the nation. 



$500,000 computer 



of 



A problem which continues to be addressed is the relatively small number 
students from disadvantaged areas who apply and are- admitted to the school. 
This . problem ha^ begun to be overcome through an outreach program which brings 
to the school seventh and '^eighth graders (mainly disadvantaged minority 
children) once a week for 7 weeks. These pupils are exposed to learning 
experiences in the computer and science laboratories. A large number of these 
students apply and attend the school as -regular students. 

other features 

The Bronx High School of Science is the foreign language center for all the 
high schools in the borough. There are course offerings in fourth year 
language that focus on ^culture and conversation in Spanish, Hebrew, French, 
Japanese, ^nd Russian. \The school offers 7 different languages, having 
recently add^d Latin, Japariese, Itali^, and Chinese to the curriculum. 

In the past several years the school has faced budgetary problems. To help 
overcome this obstacle, the school established the Bronx High School of 
Science Foundation. The tax-free foundation has begun to collect funds from k 
variety of sources. The Alumni Association also has been revitalized to lend 
support to the school. 



School of Science will share its School 
In addition, it welcomes all visitors. 



resources 

Bronx High 
factsheet. 

key personcs) 

, Mr. Milton Kopelman 
Principal 

Bronx High School of Science 
75 West 205th Street 
Bronx, NY 10468 
Tel. (212) 295-0200 



Handbook, brochure and 



Mr. Melvin Adelson 
Assistant Principal for 

Guidance Admissions 
Bronx High School of Science 
75 West 205th Street 
Bronx, NY 10468 
T61. (212) 295-0200 
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. BROOKLYN TECHNICAL 
HIGH SCHOOL 
Brooklyn, New York 



school and commuHity 

Brooklyn Tech is a specialized high school within tke 
District which provides its students with ^n academic 
engineering, science, mathematics and computer science, 
in the business and education center of Brooklyn. 



New York City School 
education emphasizing 
The school is li^cated 
Students are admitted to 



Brooklyn Tech, after successfully competing on an entrance examination. Over 
97% of the schools graduates attend college. Student enroNment in grades 
9-12 is 4,538. Fifty percent of the students ere Black, 24% White, 13% 
Hispanic, and 13% Asian. The school also^as a sizable number of Asiatic and 
West Indian Black immigrants. Thirty-nine percent of the students are from 
low income families. Brooklyn Tech has 285 staff 
administrators, 197 teachers, 3 counselors, 3 library 
worker, 10 security officers, 40 food service personnel 
addition, there are 27 part-time staff meiTtf>ers. 



member s^ncluding 15 
rofessionals, 1 social 
and 16 clerl^l . " In 



programs, policies, practices 



FRir 



In grades 9 and 10, students complete a full 5 major academic program 
(English, social studies, mathematics, sciences, language) plus a number of 
specialized courses designed to give them an introduction to engineering, 
sciences, -and technology. Students also complete requirements in music, art, 
speech and physical education. 

In grades 11 and 15 students continue wijUTthe academic core and also select 
one of the following major areas of concentration: aeronautical engineering, 
architechture, arts and; science, bio-medical , chemical science and ch^ical 
engineering, civil engineering, computer sciences, electonics and electrical 
engineering, graphic communications, industrial design, math-science, and 
mechanical engineering. Brooklyn Technical High School is a pre-engineering 
high school intended to prepare its students for college and for a life in a 
highly technical society. Therefore, curriculum review roust be an ongoing 
process in most departments. A coiwnittee of teachers reviews the subject area 
topics for possible revision and improvement whenever and however indicated by 
teacher connients, student achievement, external indication (changing 
industrial developments), university requirements, etc. Brooklyn Tech 
established an advisory board of representatives of various areas of 
engineering and industry to review their curriculum and make suggestions for 
revision. They also have involved a number of engineering colleges and 
jiniversities to review the courses of study. During the past 3 or 4 years and 
continuing into the present, Brooklyn Technical High School has been involved 
in extensive curriculum expansion and revision which contributes to the 
overall success of the school. 

Staff have established close ties, with the colleges and universities in the 
metropolitan area. For example, Brooklyn Tech has established courses taught 
in the school for which student's receive college credit. In the senior year, 
students are offered English and social studies classes whose courses of study 
have been set up jointly by the teachers of the classes and the university 
(e.g.. Polytechnic Institute). Professors from the Institute are invited tb 
lecture and hold discussions with the students. In addition, the school has 
established programs where students, at the end of their school day, go to the 

college to take credit course^. NoirTHEAST REGIONAL EXCHANGE, CMC . 
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The technical and mathematics areas have b^en undergoing extens^ive revision of 
curricyla. Many of these changes have involved the infusion of computer 
principles, problem solving, computer-asslsted-design -and programming into the 
science/engineering options. As a result of these changes, Brooklyn tech will 
provide its students with an educition reflecting these 'advances, in technolo^. 



other features 



Brooklyn Tech has excellent facilities for teaching engineering sciences and 
computers. The schools 8-floor building houses 43 fully-equipped laboratories 



and specialized shops including electronics, structural 
construction, printing, metalurgy, and quality control. In 
are five computer centers as well as 
number of departments. The school also 
one the largest halls in the city. 



individual computer 
hjas a 4-level 3,000 



steel , buil ding 
addition, ' ttiere 
facilities ^§ a 
seat auditd^i; 



In addition to ttve many opportunities 
stjff have selected students to attend a 



in the science and engih 
Performing Arts Seminar, 



such artist? 1^ CI ive Barnes, Martha Schlawne,^ etc. The seminar 



slUidents Witjhi- tjbe pjmortunity to 
yekr: The sCHbol also conducts 
comes into the school to work with 



attend man/ concerts a^^pjll^ 
a Poet-in-Residence pt^gf^iiji^^^^^ 
a 



the future 



few of the classes. 




Curriculum revision is constantly ongoing to reflect the ne^ds %hd chal lenges 
of a changing world. In addition, updating equipment in a\specfal i?ed high 
school is extremely important; budget cuts have added ^to^?the challenge. 
However, the school recently started to expand its compj^tepKnath courses to 
include assembly language, iiies. of peripheral deyicei.-^^^^ sound 
generators, modems), disk operating systems, graphics^ and . other languages 
(LOGO). Students enrolled in\this maior will have access to some of the roost 
up-to-date microcomputer equipment n/iWaiail able. 




Brooklyn Tech has begun al umni Jas^ociation. The school hopes to maintain 
contact with its graduates in an eTfort to know their development and progress 
tt)rough college and into their professions. Staff hope to determine further 
the strengths and shortcomings in the programs they offer. They also hope to 
call upon graduates to talk and work with current students in a further effort 
to motivate these students to the exciting possiblities a*iead of them. 

resources 

Please contact the school regarding the avail iabity of resources. 



key person(s) 



Mr. Mathew Mandery 
Principal 

Brooklyn Technical High School 
29 Fort Greene Place 
Brooklyn, NY 11217 
Tel. (212) 858-5150 
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Profiles 
itrExcellence 



I 

DEERING HIGH SCHOOL 
Portland, Maine 



school and commuiiit 



Deering, is one of two public htgh schools within the city of Portland, 
Deering's enroMment Includes 1 .262 students tn grades 9-12- Ninety-seven 
percent are White and 15% are from low income families. Demographic and 
school boundary shifts have altered the composition of Deering's once 
predominately college preparatory student ' body. Forty-one percent of 
Deering's 1982 graduates enrblled in a fo^iir year college or university. 

During tbf HPit>* 3 years the school hafS undergone a $6.1 million construction 
and rendivation project. In addition, in Septeirtber of 1979. the ninth grade 
was returned to the high school. The school has 120 fulltime staff members 
and 20% of a social workers time. 

programs, policies, practices 

Leadership • 

Responsibility for creating Deering's specia^l climate has bepn assumed by the 
total school conmunity wcyrkin| and planning together under the leadership of 
the Principal. Staff members feel that there is strong support for what they 
do and that they are "backed-up" in th6ir efforts to enforce behavior 
standards and academic expectations. The faculty sees that their commitment 
to teaching is reflected in overall schooLpolicies which require students to 
take at^ least 5 subjects per semester wd which requires a minimum of 39 
credits to graduate. 

A crrange in administration 2 years ago has led to a new direction for Deeding 
Higti. The administration has worked to sustain a positive environment ana to 
make staff members and the student body feel important to the operation of jthe 
school. In 1981. the Portland Schools instituted a system to organize 
teachers, for planning and instructional purposes, into clusters (For example 
Cluster I includes English, reading, foreign language, and Cluster III 
includes math, business and industrial arts.) Deering's 5 Cluster 
Coordinators and ^ administrators make up the schools administrative team. 
This group meets \t least weekly for di scussion and resolution ^f issues and 
^for setting the p^rall direction for the school 

The Principal a^nd his administrators have promoted at Deering an environment 
of cooperation and acceptance in which faculty suggestions are considered 
critical to the smooth operation of the school. Sjjch quality contact with 
teachers has resulted in an improved program for students. Staff membtrs are 
encouraged to assume leadersliip roles, to^be creative, and to involve 
themselves in participatory decision making. 
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standard and Expectatioas 

Deering maintains a scholarly and student-oriented learning environment"; 
educating pupils well remains the school's top priority. With faculty 
guidance ami support, students are encouraged and expected, to strive for 
excelldnce, to develop a sense of comnltinent to their futures, and to view 
school as a means to that future. Peering^ extends a serious effort to move 
students into the *wor1d of postsecondary education and work. Students are 
held accountable for being In school and special efforts are made to keepthdh 
In schoo^i— #o«:^--44olescents in trouble, alternative programs during school 
(BRieGE) and after school (Afternoon School) are available. The underlying 
' assumption is that students are at Deering to learn and, therefore, grow and 
are providid with a school envi rofiment that concentrates on academic and 
^ pre-vocational tasks. High expectations are set and reinforced; ^faculty 
efforts are aimed at promoting the best from each student. Rules and 
regulations are clear, well publicized, and firmly and fairly enforced. The 
school values consistency and openness and promotes a humane atanosphere in 
which students feel challenged, valued, accepted, and important. 

the future 

In 1980, Portland designated Deering as the city h^gh school that woul d 
provide academic and conmunity -based programs for age^appropriate handicapped 
adolescents. Programs are being developed and prepared for implementation to 
meet the needs of the severely to mildly handicapped population. 

other features 

Deering 's two-year-old Computer Technology Program reflects the major trends 
in computer education. The school takes a top-down structured modular 
approach to computer programming with an -emphasis on problem structure, 
problem coding, and extensive problem documentation. Two and one-half 
computer teachers., provi de instruction for 150 students. Deering's computer 
facility operates at full capacity. Guidelines include a^pupil -computer- 
ratio of 2-1. The computer facility works with software in all major 
languages used in the business and scientific community including BASIC, 
PASCAL, FORTRAN, and COBOL. 

The computer program is designed to provide for all students in grades 9-12 an 
opportunity to learn about computers and computer programming in both 
scientific and business environments. timbers of the computer staff are 
trained as computer information systems educators and are professional 
computer users in real society. The program is composed of five parts: (1) a 
classroom learning environment consisting of 16 networked micro-computers; (2) 
a laboratory learning environment equipped with 6 micro-computers for advanced 
student and faculty use; (3) 3 micro-computers to be used in implementing 
computer aided instrtrction in all disciplines; (4) a computer for 
administrative data processing functions; and (5) an ongoing Computer Science 
Club 

resources * 

Please contact the school regarding the availability of resources. 



key per$on(S) 



David R. Wallace 
Principal 

Deering High School 
370 Stevens Avenue 



Portland, ME 04103 
Tel. (207) 774-7855 
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HANOVER HIGH SCHOOL 
Hanover New Hampshire 



school and community 

Hanover High School 1s a comprehensive public high school of approximately 625 
students. The Hanover High School setting is primarily academic with 75% of 
graduates attending 4-year colleges and universities. Ninety-nine percent of 
the students are White; U are from low income families. 

The Hanover community Is viewed by many as the educational and medical center 
of northern New England. The presence of Dartmouth College lends an academic 
tone to life in Hanover. The community has attracted a well-educated, middle 
and upper income population that values educat1or\ and that expects academic 
excellence and achievement from their schools and their children. 



School -Coninunity Relations 

Hanover High School maintains strong bonds with its community. This positiv? 
relationship has been translated through the years In continuing and active 
support for the school. As an example, In the past 20 years, only 1 school 
budget has been defeated by the voters. Hanovier attributes the following 
factors as responsible for excellent conmunl ty/school relations. 

• a connunity sense that visitors are always welcome as observers or helpers 

• volunteer progrMi that averages over 100 volunteers contributing more than 
1,800 hours anniSlly to enrich all aspects of school life 

• a community-based "Friends of the Hanover-Norwich Schools" which raises 
funds for innovative educational projects. 

• extensive public participation in school board sub-cormi ttees, district 
goaT setting, and school level organizations 

• a community/faculty-based Dresden Scholarship Fund to provide financial 
awards to selected graduating seniors 

• strong community support groups for co-curricular activities 

• substantial school use of community resources such as Dartmouth College; 
business, engineering and medical graduate schools; Regional Center for 
Educational Training; Mary Hitchock Hospital and Dartmouth Medical Center; 
Montshire Museum; Army Cold Regions Research and Engineering Laboratory, 
and the Norwich and Hanover town governments. 

• a budgeted Comnunity Relations Director position responsible for 
coordinating the volunteer program, publishing a district newsletter, 
reporting on school board action, and contacts with the news media. 



programs, policies, practices 
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The teaching staff at HancfVer High reflects considerable formal education ami 
classroom experience. The percentage of teacher turnover is low and morale 
remains high. The vast maJoHty of the teachers strike a successful,, balance 
between being content-and studentH)r1ented. The school maintains a nuii>er of 
policies that foster continual striving toward excellence: 

a Teachers have a legitimate role in the various levels of the 
decision-making process such as budget development, staff hiring, 
curriculum changes, and adnlnistrati ve regulations. 

t Teachers develop three-year professional development plans, rortions r 
^hlch are funded, by £he district. 

t rVeachers Identify annual target objectives that become the basis^^^ 
Revaluation of their supervisor. ^ 

• ^achers are organized departmental ly by d1 sclpl Ine and supervised by 
their subject area curriculum coordinator. / 

t Teachers frequently rotate specific assignments o? prefer a variety ol\ 
assignments to one or two preparations. 

• Teachers work In a climate of trust and openness with the administration, 
the comnunlty and the board of education a climate where a variety of 
teaching styles and course standards are supported. 

Standards and Expectations for Students 

At Hanover High School a number of processes and mechanisms exist to help 
ensure that the school develops the uniqueness of each Indi v1 dual student, 
cultivates mutual trust and respect; and develops the full potential of each 
student. Of prime Importance l3|the Council which 1s the system of gbvernance 
that has the authority to act on all matters not controlled by school board 
policy, state law or actaiiff+stratl ve regulations or regulations published in 
the Student Handbook. The 34 member Council consists of representatives of 
students and staff. In addition, expectations for students are accomplished 
by: 

t Providing resource centers in the academic areas where teachers when not 
formally teaching are generally available. 

• Providing open labs in science, art, music, reading, industrial arts, and 
business for students during their unscheduled time. 

t Giving students responsibility for their own time when not scheduled Into 
formal Instruction. 
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, f Allowing students! in grades 10-12, who are satisfying academic 
requirements and whose parents grant permission to have tm option of 
leaving school grounds whenever they have unscheduled time. 

• Making available stud/nt lounge areas. ^ 

resources ^ 

Hanover offers the following publications upen request: Proaraa of Studies' 
($2.50); Student Handbook (J2.50); Guidance Handbook ($1.00); sa^le 
newsletters (free). In addition the following staff are available to make 
slide presentations at other schools: Janet Hurd, CowBunlty Relations 
Director; Harry Braeuler, Foreign Language Coordinator: William Cogswell, Math 
Coordinator; Susan Cohen, English Coordinator; Bruce Koloseike, Science 
Coordinator; Frank Miles, Social Studies Coordinator; Uwe Bagnato, Principal; 
and Linwood H. Bean, Jr., Associate Principal (Expenses Only). 

key pcrson(s) 

Mr. Uwe Qafn^to Mr. Linwood H. Bean, Jr. --^ 

Principal Associate Principal 

Hanover High School Hanover High School 

Hanover, m 03755 Hanover, NH 03755 

Tel. (603) 643-3431 Tel. (603) 643-3431 
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HUGH BAIN JUNIOR HIGH SCHOOL 



Cranston, Rhode Island 



school and community 



Hugh B. Bain Junior High School is situated In a business district of 
Cranston, Rhode Island, The school's neighborhood is comprised of smU 
businesses and loi* Income wul t1 -faiil ly howes, while other sections of the 
district are tnade up of middle class single family homes, small Industry and 
business, and low Incqme housing. ' The ^school's 813 students (In grades 7-9) 
are from working class families. Ninety-eight percent are White, and TfeSl, ., 
come from low income families. The Junior High School employs 68 fulltime 
staff and 21 part-t1#e staff. 



The school has an Initial referral procedure for classroom behavior problems 
which Involves the department chairperson as a referral source before 
involving the assistant principal. This eliminates the necessity for the 
a(^1n1strator's intervention 1n relatively minor problems. The process 
requires the classroom teacher to be more directly Involved, while allowing 
each departjnent chairperson opportunity to review the dally classroom 
management skills of the respective teachers. To standardize appropriate 
types of behavior to be addressed by persons other than the assistant 
principal , -^taff agreed on specific infractions to be considered as other than' 
office type referrals. 

Standards and Expectations 

Every school year, each of the content areas must establish a set of 
objectives for the year. Students Utce pre- and post-tests in October and May 
which are used to assess expected progress. Each department prepares a 
mid-year report to ensure that students are meeting target objectives. This 
monitoring of program and staff is reinforced in weekly conference periods 
between teachers and department chair. Teachers of exploratory subjects, 
without department heads, meet weekly with the principal or city-wide 
coordinator. ^ 

School -Cormiuni ty Relations 

Hugh B. Bain School's basic philosophy is to serve the cownunity not only as a 
fine educational facility but also to provide auxiliary services. This past 
year the faculty developed and provided a series of workshops for the 
conmunity in an evening program at the school. Teachers and other communi 
professionals provided workshops free to residents ranging from dance therapy 
to legal advice. Each year the faculty and students provide food and funUs 
for the needy at Thanksgiving and Christmas, while also selecting at least o4e 
charitable organization to assist with fund raising. During the last 2 yearl, 
the school was the largest school fund raiser for the American Hearit 
Association. The Hugh B. Bain School enjoys an active PTA, with the largest 
membership of any secondary school in Rhode Island. The school's greatest 
problem In community relations is maintaining its community-based programs\ 
while guaranteeing a minimum of lost class time. 



proj^ ranis, policies, practices 
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the future 

staff presently are reviewing the school's conmunlty-^ 

effort to maximize cooperative use of school ^"Jl^^J"'.,]^ 

help Increase the Involvement of the students In comnunlty ^^tlj/l ties ana 

services and expand the use of community expertise In the ^hool s 

Instructional programs. 

In the area of discipline, the school administration must address the 
Increasing nui*er of students with special needs or varying social and 
iSS^JlJJl? values vSilch, are Inherent In the changing PoP" «^1on that the 
; school now serves. Staff must make an effort In cooperatlonjrith feeder 
Idh^ls.To Identify certain characteristics which require attentM to ensure 
a n»re positive outlook by students towards learning. 

The school system has recently reinforced ""^l^^^^ 

education which will require that staff reassess Its a"dCTlc expecmiOTSfor 

each academic discipline. Basic skills will remain a P''^ ^^J " «1 ^ 

disciplines, and staff will give reading In the content areas a renewed 

priority. 

other features 

Th» school's Chaoter II reading programs develop basic .reading skills through 
SI Sn'tl t%re?sSbJects. thul Jvo?d1ng the "pull OM*" s^^^^^^^ 
II teachers and reading consultants meet weekly to help coordinate efforts ana 
to discuss Individual cases. , 

resources ^ * 

Program of Studies 
Discipline Procedures 
Curri culm Guides - all areas 
Criterion References Pre-and-Post Tests 
Program Description (Modern Dance. Chapter 
Computer Literacy) # . . „ 

Individualized Language Arts Writing Program 
Speakers/Demonstrations 
School Tours 

Please include self -addressed stamped envelopes In all requests for materials. 



11 Reading, Gifted Science, 



key personis) 



Raymond R. DICecco 

Principal < , ^ , 

Hugh B. Bain Junior High School 

135 Gansett Ave. 

Cranston, RI 02910 

Tel. (401) 785-0400 Ext. 417 



Dr. Joseph Picano 

Superintendent 

Cranston School Department 

845 Park Avenue 

Cranston. RI 02910 

Tel. (401) 785-0400 Ext. 170 
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ILLING JUNIOR HIGH SCHOOL 
in Excellence Manchester, Connecticut 



school and commuuity 

ming Junior High Is located In Manchester, Connecticut, a pleasant suburban 
coimnunlty approximately 10 miles east of Hartford. Ma'nchester Is known as the 
"City of Village Chann". There are sev'eral local businesses and Industries, 
but many residents are employed In defense Industries and the Insurance 
Industries In nearby towns. 

The student body Includes 1,043 students In grades 7-9. Minety-four percent 
of students are White, 5% Black, and 1* Asian. Approximately U are from low 
Income families. There are 106 full time members of the Illing staff Including 
3 administrators, 78 teachers, 4 teacher aides, 1 library professional, 1 
social worker, 1 security guard, 3 counselors, 9 food service personnel, and 6 
clerical. The teaching staff has Increased by approximately 10* In the past 3 
years. ^ The average teacher his taught In Manchester for more than 10 yfears, 
and has a master's degree or equivalent. 

programs, policies, practices 

Curri culum 

II ling's curriculum strives to provide for a student's academic needs, to 
develop his sense of social responsibility, and to meet his physical needs. 
The academic classes. In which a student cart learn and develop his talents and 
interests, are leveled — ranging from honors to remedial. Illing offers a 
Learning Center to aid students who have been pi ac€% there because of 
deficiencies In academic areas. The school has a gifted pfogram for students 
with unusual potential In either academics or the arts. There also are a wide 
range of electlves for all In the special areas such as typing. Industrial 
arts, art, home economics and music. For a few who need nonacademlcally 
oriented programs, there are /vocational education classes which give actual 
work experience, along with basic academic skills. 

In order to direct students toward social responsibility, Illing has an active 
Student Council, a Connections Club which seeks to teach mul t1 -cul tural 
understandings, and a firm, well -organized discipline code. The guidance 
department, social workers, and nurse combine to minister to the social needs 
of all students. Physical education classes teach lifetime skills. Illlhg s 
Inter schistic athletic program Is one of the largest junior high programs In 
the state; > 



Discipline , 

Four years ago, a committee of teachers, parents, students, 'and a<ta1n1strators 
designed a comprehensive student discipline code. This code clearly states 
II ling's discipline philosophy and lists Inappropriate behavior with 
"ir ^ stipulated levels of punishment for each violation. It has been Instrumental 
In p^vldlng security for students during their adolescent years and has 
assisted staff considerably In recognizing student Misconduct and In assigning 
consistent and uniform penalties. The vast majority of students accept and 
support "the discipline code and generally comply with It. It has helped to 

m-i«rnnduct. and has areatlv Imoroved staff 
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Teacher Effectiveness 



staff at Illing Is known for ^ts -caring ^nd sharing both with each other 
and with students. As Individuals, the staff members possess unique talents 
which often are reflected In ti)W\r teaching. Staff members are comfortable 
with sound Innovative Ideas an^-are Vyeptlve to responsible changes which 
Improve the educational program. Th^ Willingly expend the extra effort which 
Is required In order to meet thif/many needs of their students. The 
attain Istratlon encourages teacher Involvement In decision making, and this has 
created a feeling of coheslveness and a high motivational level. 



the future 



On two occasilins during the past four years, Illing has experienced a decrease 
In student mt scores. During 1981-82 the ninth grade students experienced a 
decrease In their writing skills as measured by the State Minimum Competency 
Tests. Through a comprehensive effort, staff, reviewed the curriculum and 
Instituted several new learning experiences In order to correct this 
deficiency. During 1982-83, students achieved the highest writing scores ever 
on the competency tests; however there was an Increase In the number of 
students who failed the math" section. Staff are In the process of 
Implementing a similar plan of action to the plan which was Implemented In 
writing and anticipates the same significant Improvement. 

Illing currently Is faced with convincing the citizens of Manchester that a 
3-year middle school provides the best educational opportunities for their 
children. Staff have developed a position paper to share with the coniminlty. 
Although the problem still exists, Illing staff will continue Its efforts to 
be maintained as a 3-year school, as they believe their facility carf be best 
used In this capacity, rather than a s^ol that accommodates only 2 grades. 

other features 

Illing Is a beautiful school; it provides a safe and aesthetically pleasing 
environment within which students and faculty can work. Visitors comment on 
how well It Is kept and on the lack of vandalism. The school metlla center is 
approximately 10,000 square feet In size and contains 2 amphitheaters. The 
Industrial arts, art and home economics facilities are among the most 
outstanding to be found In a junior high school anwhere In the country, ine 
school also has excellent facilities for learnln^dlsabled students 
academically talented students. 



and for' 



resources 



The following Jnaterlals are available at the cost of reproduction: 
Student Handbook 

Substitute Teacher's Handbook key perSOn(S) 

Richard R 



"On Your Own" Curriculum Guide 
Student Survival Unit 
Stu(ly Skills Unit 

Computer Literacy Curriculum Guide 
Discipline Packet 

Descriptive Information on the Gifted Program 
Decrlptlve Material on the Satellite Receiving System 
Descriptive Material on "Reading Any Material Silently 
Descriptive Miterlal on the Exemplary Art Program 
The Evaluation of Positive Alternatives to School Suspensions Program 
The Evaluation of Matching Attitudes and Talents to Career Horizons Program 
uiei-Avw Af Til Inn .liininp Hi ah School 



Lindgren 

Principal 

Illing JunlQr High School 
227 East Middle Turnpike 
Man<;hester, CT 06040 
Tel. (203) 647-3404 



Program 
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KATAHDIN HIGH SCHOOL 
Sherman Station, Maine 



school and community 

Katahdin High School 1s located In Northern Maine. The community Is comprised 
of several small towns (a total population of under 3,000), and residents are 
^ farmers and mill and woods workers. The school Is situated 80 miles from any 
area of major population and any Institution of higher learning. Despite 
these Isolation factors, consistently 50 to 60%^ of Katadin graduates attend 
some form of higher education. The high school has an enrollment of 262 In 
grades 9-12. Ninety-nine percent of the students are White, 1% are American 
Indian. Sixty-nine perce(|jLare from low Income families, and many are from 
single parent homes. KatHTdln has 28 full time staff members and 10 part-time 
staff members. , 

programs, policies, practices 

Leadership and Discipline / 

Katahdin' s discipline problems are few due to the leadership of the 
principal. He has been instrumental in implementing new policies which have 
resulted in positive changes in the school's environment. The principal 
surveyed students regarding their concerns about their academic and personal 
lives. Primarily students were interested in building^-^freater coinnuni cation 
between faculty and students, and receiving recognition for their efforts. 

In order to bijild greater communication, Katahdin teachers held panel 
presentations for the entire school, which was followed by a question period. 
Teachers discussed their motivation for becoming teachers, the job 
difficulties, and the rewards and expectations of the job. This session was 
followed one month later by a student panel (one elected member from each 
class) in which students voiced their difficulties in dealing with teacher 
pressure, discipline, homework, and teacher attitudes. The session was also 
followed by a question period. In the fall of 1984, the school plans to 
follow up this program with a combined student/teacher panel in a debate 
format. 

In order to reward student efforts, faculty developed a number of re|:6gnition 
progjhams, including ice cream sundae making for honor roll students, postcards 
and phone caTls Home for noteworthy work, and an academic awards picnic (with 
teachers cooking and serving). 

Standards and Expectations 

Katahdin tries to" have students feel that the school belongs to them, not the 
teachers. Students have responded by showing a care and concern for their 
environment. The artistic students are encouraged to design and paint 
appropriate decorations on the walls ranging from abstracts and scenic views 
to Garfield and Snoopy figures. The principal has decorated the bathrooms for 
the various seasons and holidays which has dramatically reduced the incidents 
of graffiti. The seniors have an open campus policy; they also are 

vAennncfhlo fnr HArorAf-inn AiiH nuilntalnina their senior lounoe* 
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Through these efforts, students develop positive attitudes toward the school 
environment. Such expectations have been carried Into the academic area by 
teachers realizing the students will produce only what Is expected of them. 
Teachers keep parents Informed of their child's progress and have the 
principal's support In demanding greater output. Katahdin makes a special 
effort to help students In a variety of ways to experience a larger society 
(e.g.. Job shadowing, visitations to and from the state university, etc.), 
thus helping them to understand the demands they will encounter when they 
leave Katahdin High School. 

Teachers encounter the usual difficulties In getting students of 4verage and 
above average capabilities to perform to their potential. Through homogeneous 
grouping, the school tries to demand appropriate performance from all 
students. They also have Implemented writing and study skills across the 
curriculum. f 

the future 

Katahdin plans a continued program of student/faculty discussion on rotating 
years. The recognition program will be continued, and expanded and modified 
whenever and wherever possible. To address some of the social needs targeted 
by the students In the survey, the principal Is planning to hire a social 
worker for the high school. 

other features 

In the survey, students also expressed the need for the development of life 
skills, i.e., programs which look at career choices, health awareness, and 
peer relationships. In response, the school* held 3 full-day student workshops 
with speakers, films, and demonstrations from which the students selected 6 
specific Interest areas. 

Katahdin 's Adult Education Program has been unique In Involving many communlty^i 
members In programs ranging from basic literacy to college level courses. In 
fact, the school has had 4 people graduate from 2-year associate programs 
taken at Katahdin. The day school program Is of particular Interest to both^ 
students and aduTts because of the vocational factor. Katahdin operates 3 
full time shop programs and a nurse's aide program which frequently leads to 
employment In a local nursing hom^. ' • * 

resources 

• English Curriculum Guide 

• Student Handbook . ^ , ^ 

• Transition Team Guidelines: a sheet developed by the principal and 
teachers to assist any student who may be away from school for an extended 
period of time, i.e.. Outward Bound, college visitation, student exchange 
program, job shadowing, et^. 

• HYGOYAT: teacher reminder/stimulator for positive attitude 

• Student Survey: various forms available for student suggestions that 
Katahdin has used to modify the school environment and curriculum 

• The Forest, the Environment, and Us: a program developed to expose 
students to the forestry Industry 

• A course selections booklet 

• Katahdin 's principal 1s available for speaking engagements and school 
tours are available upon request to the principal 

key perSOnlS) loren Richie Deborah Rice . 

^ Principal Guidance Counselor 

Katadin High School Katahdin H^jh School 

ijheniwn <;tation. f€ 04777 Sherman Station, ME 04777 . 
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KElSnMEBUNK HIGH SCHOOL 
Kennebunk, Maine 



school and community 



Kennebunk. Kennebunkport, Cape Porpoise, and Goose Rocks Beach make up Maine 
School Administrative District Number 71. The region is a combination of 
quaint village centers, field and forest, saltmarsh and seacoast. 
Kennebunkport and Cape Porpoise are centers of a lively fishing and lobstering 
trade, while Kennebunk is an attractive location for light industry because of 
its proximity to Portland and Boston. 

Kennebunk High School has recently been expanded and renovated to better serve 
thfe educational needs of the 600 students enrolled in grades 9^2. Almost 
100% of the student body is white; 16.38% are from low income lamilies. The 
staff is comprised of 45 classroom faculty, 3 special education teachers, 2 
guidance counselors, a personal counselor, a librarian, nurse, and 6 teacher 
aides and assistants. 



programs^ policies^ practices 



Leadership 

Kennebunk High School uses a multi-team approach where all members of the 
faculty are given shared responsibility. Overseeing the operation of the 
\school is the School Management Team. Three members act as part-time 
assistant prtncipals in charge of discipline, student attendance, supervision 
of grounds, scheduling, room assignments, duty rosters, lunchroom supervision, 
and statistical data. These individuals, considered master teachers, continue 
to teach and, thus, be exposed to students in the classrooms. The fourth 
member of the Management Team is the Headmaster, . whose duties are teacher 
growth and development and curriculum*" development. By having the Management 
Team handle operational details, the Headmaster has time to develop positive 
programs, rather than constantly reacting to administrative problems. 

Scho o l -Communit y R elations 

During more than a decade, one citizen took the school district to court 10 
times, 4 of which concerned issues that rose to the State Supreme Court. 
Because of the litigation which aimed to dissolve the district, the school 
board was blocked from selling bonds to renovate and expand existing junior 
and senior hi gh school faci 1 i tes . The di stri ct f i nal ly succeeded i n a 
^ referendum vote to preserve the district and to embark on a 5.89 million 
dollar renovation and expansion buil<ling program. Kennebunk and Kennebunkport 
are once ageiin united behind their educational system, proud of the system's 
accompl ishrnents, generous in their support, and demanding of the system' s 
achievement^, Kennebunk High School Is truly a conmunlty school, open from 
7 a.m to 11 p.m. There is a strong adult education program serving over 1,900 
persons a year. Community advisory committees exist for coop€rati\^ 
education, business education and vocational education. Strong booster 
organizations support both the athletic and music programs, and the 
Heactnaster ' s Parent Advisory Council meets one evening a month. 
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Curriculum 



The major goal of the school's curriculum is to individualize the learning 
.process for each student. The district is in the process of developing a data 
' bank for students and a testing program for determining expectancy 
'^instructional levels for each individual student. Once this is in place,* 

^taff will develop an Individual Education Plan for each student to meet 

Individual needs. 

The major difficulty the school is encountering in Implementing this new 
process As the secondary staff who are trained as subject matter teachers. 
Teachers need to be^ retrained to focus on Individual needs rather than on 
content areas. To accomplish this, the school Is training classroom teachers 
In a Pupil Evaluation Team process for special education students. In 
addition, the Superintendent of Schools is holding workshops to further 
retriiin staff, and "consulting teachers" from the district will be hired 
durlnij the summer months to organize and run additional training workshops for 
staff members. ] 



As the School develops expectancy Instructional Jevels for each student, staff 
also are developing a gifted and talented program at Kennebunk High School, 
focused an academic and creative/artistic talents. In /the academic area. 



resources, stjch as the Brick Store Museum and Peck Environmental Laboratories, 
, as well. as;two local universities. In the creative/artistic component, staff 
will develops a program for the performing arts (drama) and take advantage of 
the many mentors available to work with students In music, art, and dance. 

Next year Kennebunk will offer Japanese and Russian as late afternoon classes 
for credit in conjunction with adult education. If this proves successful, 
Chinese will be added in the near future. ^ 

other features 

student involvement is the highlight of the success of Kennebunk High School. 
Wtth a student enrollment of 620, over 100 students are members of the Math 
Team; over 400 participate in interscholastic sports; 414 study foreign 
language, and 264 are In 'laboratory science classes. 

Kennebunk >11gh Schbol has a Special Education Management Team whose purpose Is 
twofold: 1) to coordinate a team teaching and team effort approach at 
delivering services to all special education students, and 2) to provide the 
vehicle for developing vocational education experiences appropriate for 
students in all special education programs. The school received a grant from 
the State Department to develop in-house businesses which will provide 
vocational skills building and development. As a result of these business 
ventures, students will be able to demonstrate entry level vocational skills 
in the areas in which they are involved. 



the future 



staff are developing an honors 




resources 



key personis^ 



§ 
§ 



District brochure (.50 postage) 
Program of Studies ( ^SO. postage) 
School tour 
Speakers * 



Headmaster Actalnlstrati ve Team 

Kennebunk High School Kennebunk High School 

Kennebunk, 04043 Kennebunk, ME 04043 

Tel. (207) 985-6151 Tel. (207) 985-6151 



Willlajn W. Gentile Spencer Trask 
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KING 

MEDDLE SCHOOL 

Portland, Maine 



school and community 

King Middle School Is located In the heart of Portland, the largest city In 
Maine. Students are drawn from across the raHge of socio-economic groups. 
f. The school enrolls 625 students in grades 6-8. Ninety-two percent are White, 
5% Asian, 2X Black, and 1* Hispanic and American Indian. <1ng also has a 
sizable group of Southeast Asian Inwl grants. Sixty-seven percent of the 
students are from low Income families. The school staff Includes 2 
a(*n1n1strators. 45 teachers. 3 teacher aides, 1.5 counselors, 1 library 
professional, 1 social worker, 5 part-time food service personnel, and 2 



King Middle School offers a full comprehensive program to (all students. 
Beyond the general courses. King offers several unique prWaras. The 
mul t1 -cul tural educational program, which represents at least b^ianguages. 
Includes an ESL component, where trained members of the staff have developed a 
curriculum coveHng health, science, social studies, and math. Staff 
established an entry and exit criterion and readiness factor prerequisite to 
mainstreaming students In those central areas. 

The Project Exploration Program, modeled upon Joseph S. Renzulll's Enrichment 
Triad Model, has students engaged In the higher thinking skills of analysis, 
syntheses, and evalutlon consistent with Bloom's Taxonomy of Educational 
Objectives. Curricular topics are varied, ranging from astronomy to zoology, 
depending on the Interest of the participants. 

The Elements of Mathematics Program offers a highly rigorous and theoretical 
approach to the science of mathematics. With the development of logic and 
mathematical proof In grades 7 and 8, students are Involved In very 
sophisticated subject matter. 

King Middle School has developed a Subject Centered Reading Program' for grades 
7 and 8. Sixteen major content area teachers teach a course called Subject 
Centered Reading (SCR). Each quarter students within a house rtState among 
their core teachers. In math, Engltsh, science and social stud/fes, to review 
skills pertinent to each area for a 9-week period. The basic skills taught 
are: using textbooks effectively, setting purpose, varying reading rates, 
reading critically, test taking techniques, questioning strategies, 
organizational skills, and study approaches. Each discipline has developed 
its own curriuluro. Emphasis Is on how to study each subject meaningfully. 

Standards and Expectations 

King's standards are simple: "Take pride in yourself, your school, and your 
cownunity". King Middle School has high expectations for its students. 
Homework is mandatory and the Middle School Planning Council establishes 
direction and policy for all Middle Schools with regard to curriculum. 



clerical . 



programs, policies, practices 
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discipline, corraunity relations, policies of report cards, study skills, and 
aeneral operational procedures. The Council Includes , staff, parents, 
ffints.a^d central /bu^ adnini strati on. This group allows for open and 
free dia ogue of Issues on an ongoing basis In the Middle School operation. 



the fiiturc 

students seem to have an excellent feeling about King Middle School and 
themselves. King's project on ethics has done a great dea to Pronjote this 
climate. King's pi aSnning efforts and staff involvement with administration 
have strengthened • the schoql>^rograms and reinforce their conmi tmen^^^ 
excellence. The school's go^d climate has been a major factor and has given 
tile schSol a sense of direction. King will continue its thrust for excel fence 
by maintaining its high expectations and standards and its positive school 
climate. 

/Othcj features 

> King's Chapter I program works with students in the areas of reading and 
L ^Ithe^tic The Chapter I reading program iyolves students fr«n grades 6^ 
and 8 who attend classes 5 periods per week Vor 45 minutes per class. With 
-regularly scheduled classes, no one is pulled out of class, ^ach child has an 
I E P prescription. The program focuses on 3 distinct areas of reading: 1 
;v;iopiS??al? developing basic reading skills, ^"^^"^f fJncti'o^a '**usini 
recreational nuturing satisfaction in reading; and. 3) ^""Jj^o"*], • "^Ing 
studv skills to learn specific content through reading. King also has 
. • implemented a leisure reading program. Wide World of Reading, which encourages 
outside reading. 

. ■ student of the Month Program: Each House makes a "lection of a Stu^"t of 
the Month using 5 categories: attendance, behavior. eff#rt. academic 
r ?mproveln\/and citizenship. Pictures of the selected students are placed in 
I' a special case and exhibited for a full month. 



resources 



House Plan 

King Middle School Student Handbook 
Philosophy of Middle School 
A Message to Parents: 

Grade 7. Here I Come 
Student of the MontS Criteria 
Subject Centered Reading 
School Yearbook 
Chapter I 
Computer Program 
Guidance Orientation Program 



key pcrsonis) 



Mr. Donald A. Stokes 
Principal 

King Middle School 
92 Deering Avenue 
Portland, ME 04102 
Tel. (207) 744-4547 



A Fifth Grade Parent Guide to King 

MiddU School 
King Middle School Dedication School of 

Excel 1 ence \ 
Alumni of the Year Criteria 
Stij(^ Skills - Grade Six 
School Newspaper 
Bi-Lingual Program 
Elements of Mathematics 
Foreign Language Program 
Profile of a Middle School 



Mrs. Bea McGarvey 
Guidance Counselor 
King Middle School 
92 Deering Avenue 
Portland. ME 04102 
Tel. (207) 744-4547 



35 



ERIC 



Profiles 

in Excellence 



LEBANON JUNIOR HIGH SCHOOL 
Lebanon, New Hampshire 



school and community 

Lebanon Junior High School Is located In Lebanon, a small city In westen New 
Hampshire. The Junior High School has an enrollment of approximately 345 
students In grades 7 and 8. Almost 100% of the student body 1$ White; 
approximately 20% of the students come from low-Income families. ^ 

The school staff has rewalned stable In the ^$t few years, staff include 2 
adnlnlstrators, 25 teachers, 1 counselor, 1 library-media professslonal , 3 
clerical staff, and 2 cafeteria sUff. The principal has been In his position 
for 9 years. 

programs, policies, practices 

In the past 9 years, Lebanon Junior High changed from* a building having the 
" poorest reputation among the town's 7 schools to an exemplary school. It has 
the respect qf the communltj^ and the school board's strong support. 

Among the reasons for the school's low standing 9 years ago were serious 
student disciplinary problems, low staff morale and comnltmeot, Made of 
direction In goals and curriculum, and poor physical plant. Through hard work 
and dedication, all of those problems have been addressed In the Intervening 
/years. The climate at Lebanon Junior High can now be described as coBwItted, 
supportive, orderly, productive, enthusiastic, and busy. 

The school has been able to recruit, hire, and maintain an outstanding and 
dedicated staff, strengthen Its team teaching approach .to Instruction, develop 
significant Improvements in the basic and special curricula, and mount an 
\ aggressive public relations program to build conwinlty support. In addition, 
a half-million dollar building renovation program undertaken 7 years ago 
provided significant Improvements In the school's fAcl/lltles. Most 
Importantly, the renovation project provided an appropriate backdrop for the 
new sense of pride developing In the school, and a visible sign of the 
emerging reputation for excellence It now enjoys. All of this has been 
accomplished through a leadership style based on teaim<ork, direct staff 
Involvement In the decision-making process, and suppcirt and encouragement for 
teachers. 

For the past 10 years, the school has employed a team teaching approach to 
Instruction. There are 3\Jtearas of 4 teachers each (science, math, language 
arts and social studies) working with 115 students each day. Students are 
^ assigned to a team to ensure that the entire student body Is represented on 
each team, rather than an ability grouping. Teailng helps develop In each 
student a sense of belonging and provides a smoother* transition from the more 
self-contained sixth grade. Team teachers plan their Instruction and share 
Information In order to effectively address the academic, social, and 
behavioral needs of their students. 



/ 
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staff coinnittees developed a set of essential student outcomes throughout the 
district, which w«re approved by the school board. The school* s instructional 
goals are reviewed *n<l revised or refined annually. The curriculum also is 
reviewed each year. In order to ensure that the staff will be constantly alert 
to the need for change. In addition, the school district requires a 5-year 
cycle to review, revise, implement, and evaluate each of the major subject 
areas!. 

the future 

The school's hard-won reputation for excellence is one they strive to maintain 
each day. In addition to the improvements made In the regular curriculum, 
Lebanon Junior High has implemented a program for gifted and talented 
students, advanced placement programs In foreign languages and mathematics, a 
computer literacy program for all students, and a life skills curriculum for 
special needs pupils. / y 

other features ^ 

During the fa>l and winter terms for one afternoon a week, all students and 
teachers take a break from regular classes to pursue activity programs which 
offer fun as well as the opportunity to learn a new skill or craft. Developed 
jointly by students and staff, the program enables th^ to participate 
together in 15 different activities each term. Including cooking, creative 
dramatics, great games, winter sports, gymnastics, handicrafts, tennis. 
Jogging, aerobic dancing, hiking, and athletic training. 

The program helps to strengthen relationships among teachers and students 
outside the classroom, and encourages students to develop an^ interest in a 
variety of extra-curricular activities, as well as a sense of "being good at" 
something. ^ 

resources 

Please contact the school fdr information on resources and their availability. 

key personis) 

Mr. Robert Proulx 
Principal 

Lebanon Junior High School^ 
75 Bank Street 
Lebanon, NH 03766 
Tel. (603) 448-3056 
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scliool aiul comiiuiiiity 

Lincoln. Rhode Island, a town of 17,000 residents, is located Just minutes 
north of Providence. Although primarily a residential, bedroom community for 
metropolitan Providence, Lincoln also has its/ share of several large business 
and manufacturing companies. Like many other post World War II communities, 
Lincoln has experienced a transition from its apple orchards and small farms 
to its new look of modern suburbia. 

Lincoln High School was constructed in 1964 in a central location adjacent to 
the Junior high school. The two buildings were connected with an annex, in 
1970 and the current Junior-Senior High School houses about 1,400 studej^ts in 
grades 7-12. Almost 100% of the student body is White; 71 are from low income 
families. 

proj^rams, policies, practices ^ 

standards and Expectations 0 ^ 

Lincoln Junior-Senior High School, grades 7-12 is arranged in a "house" model 
with each grade, located in its own area for homerooms; and the overall 
operation is coordinated by a headmaster. This school-house organization was 
implemented in 1977 in order to enhance academic standards, enforce tighter 
school discipline, and promote student and teacher accountability. 

Several curriculum program houses exist to accommodate the comprehensive 
character of LincolfT Junior-Senior High School. These program houses include: 
Honors, College-Prep, General, Technical (Career), Developmental, and Special 
Education. Department heads coordinate curriculum programs for grades 7 
through 12. The school uses an elaborate system of pupil placement in 
assigning students to courses within this curriculum framework. 

One factor deserving considerable ^credit for school effectiveness and 
improvement has been the staff's desibnstrated coswitment to impose rigorous 
academic standards. The school increased graduation requirements from 18 to 
22 credits, established a new course-weighting system, revised report card 
grades and abolished the D grade, and began to weight mid-term and final exams 
heavily, follow written guidelines for homework, a new student-attendance 
policy, and a revised Behavior Code (approved by the School Committee) were 
implemented. 

^the future 

. Although school-wide discipline policies, varied curriculum courses, and 
.• increased academic standards are in place, Lincoln Junior-Senior High School 
continues to review, revise, and improve school programs on an on-going basis. 
An immediate goal for the school is to create a climate which fosters teacher 
efficacy. The Lincoln school administrators are working to provide 
opportunities for teacher suggestions, involvement, and sUf f-development. 
^ Staff response to this goal is Project PRIDE described below. 
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other features 

Project PRIDE ( Profession*! Renewal For Improweewnt and Development of 
Excellence) 1» a progran for ongoing school improvement Implemen^d by the 
staff of Lincoln High School as part of the 1983 New England Regional School 
Effectiveness Project. Project PRIDE place* an emphasis on the Importance of 
teacher effectiveness In the school Improveafcnt process and thereby encourages 
staff Input and Involvement In the pUnnIng of dally operational and 
Instructional programs. The various components which make up Project PRIDE 
Include early release days for Inservlce workshops and curriculum development, 
opportunities for cowalttee participation, professional days for sUff 
development, and a collection of special articles. ^\ 

resources 

The following materials may be requested by phoning or writing to Howard D. 
BoyaJ, Headmaster: 

Program of Studies Booklet 

Student Handbook for Grades 9-12 

Senior Guide Book for Seniors and Their Parents 

Printed Guidelines for Faculty Comnlttees 

Honors Advisory Board Report of Recommendations 

key persoiKS) 

Howard D. Boyaj i Richard R. Walker 

Hea(*na$ter - . Director of Guidance 

Lincoln Junior Senior High School Lincoln Junior Senior High Sch<^ 

Old River Road Old River Road V 

Lincoln, RI 02865 Lincoln, RI 02865 

Tel. (401) 333-1850 Tel. (401) 333-1850 
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L( n ils AKMS TRONC; 
MIDDLK SC:FKX)L 
— l^ast Khnlun>>i, Nc'w York 



scluM)! iiiul comiiitiiiily 

rhe Louis Armstrong Middle School exists In the midst of racial, economic, and 
generational diversity. It stands on the boundary line between a Black and 
White community, while recruiting students from the entire borough of Queens. 
The businesses In the community range from small, wcl 1 -estabi 1 shed stores to 
LaGuardia Airport. All age groups also are represented. The location of the 
school symbolizes the possibilities of how a conwunl ty-based educational 
Institution can Initiate activities that brings people together In a model for 
Intergroup living. 

Lx>u1s Armstrong Middle School has a total enrollment of 1,337 In grades 5-8 
plus special education classes. Twenty percent of the student body are from 
low Income families; 451 of students are White, 201 Black. 27% Hispanic, and 
8% Asian. The school has a fulltime staff of 114, including 2 a(4ninistrators. 
81 teachers, 9 teacher aides. 3 counselors, 2 library professionals. 2 
secrulty officers, 10 food service personnel, and 5 clerical. 



Curriculum 

The Louis Armstrong Middle School has been organized with clear academic and 
personal growth in mind. Inclusion of grades 5 through 8 encourages a healthy 
mix of elementary and secondary school approaches. The school helps students 
make a smooth transition from the elementary school with a core 
interdisciplinary organization for the fifth and sixth grades. The school 
program provides a flexible balance between traditional academic areas and the 
arts (Children have as much e^tposure to art and music as they do to other 
areas of the curriculum). An extended school day is responsive to the needs 
of working parents. It also increases the opportunity for children to pursue 
areas of their own Interest as they paniclpate in the Early Bird Program 
(8:00-8:40 a.m.) and in activities such as ceramics, cheerleading, bridge, 
dance, printmaking, etc. After-school activities include athletic teams, 
dramatics, dance, and remedial courses. As further enrichment, tutors (music 
majors from Queens College) work with individual children for a half hour, 
once a week during lunch hours. Teachers and other adults serve as mentors on 
a one-to-one basis with several children In a project of mutual Interest. 
During the summer, subject area teachers design electives and mini-courses. 
Seventh graders are provided the opportunity to select two electives, while 
eighth graders essentially choose their own program rmjch as in many high 
school s. This arrangement provides for differentiated instruction, since 
there are both enriching and remedial electives. 

The Louis Armstrong school had to overcome several serious difficulties to 
increase teacher effectiveness and to create a sound staff development 
program. The union contract inhibited the school's free choice of teachers. 
The school began primarily with a teaching staff that had been trained as 
secondary school teachers and had little experience with younger children. In 
addition, the time available for staff development was limited. Crucial to 
the resolution of these problems was the support of top leadership at the 
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Board of Education and Queens College which permitted additional time for 
staff development and made available college faculty to serve as ongoing 
consultants. The decision to hold summer workshop sessions. and half-day staff 
development days arose from a needs-ass^ment conference, in which the entire 
school community participated. Each department prepared an agenda: a core 
program was to be developed for 5th and 6th graders; the language arts 
teachers wanted to design curriculum adaptations; and the math teachers wanted 
to experiment with the new state curriculum. This element of +eachers 
developing an increased sense of their own importance by creating a sense of 
"ownership" in programs that are Initiated In the school, is integral to the 
success that has been achieved at Louis Armstrong Middle School. 

School -Community Relations 

The school has come to serve as a focal point for drawing pupils together and 
for assuring local businesses that families interested in good education would 
stay in the area. A year ago the school was designated by the New York City 
Board of Education as a Comnunity Education Resource Center (CERC). As a 
result, the school has developed close linkages with a number of local 
> agencies to sponsor a wide variety of outreach activities — forums, 
workshops, adult education classes, senior citizen offerings, and afterschool 
and evening programs. Community service, young people helping to Improve the 
quality of community life, is an Important part of the school program. One 
example is the 8th grade "parenting" class, which involves 24 students each 
semester as teacher helpers in nearby child care centers. Parents take part 
in frequent workshops and special one-day seminars on topics such as drug and 
alcohol abuse and sex education, as well as in annual conferences with 
teachers, and in a, summer orientation program for new students. 

the future 

After five years, the Louis Armstrong Middle School has established the basic 
curricula and an organizational structure. The transition from the elementary 
level to the middle level has been eased through a CORE program in grades 5 
and 6 and an elective program in grade 8. A committee of parents, teachers, 
a*>inistrators, and college professors has undertaken the task of examining 
t|»e problems which have emerged in grade 7 and will investigate proposed 
solutions such as classes to bridge levels, inter-dlsclpl inary teams and 
"Expanded CORE programming. 

other features 

A schoor museum has been established at the school serving as a center for the 
exhibition of the work of children, teachers, community artists, and traveling 
shows. It also has become a place for workshops and community meetings. In 
addition, a senior citizens program has been operating at the school for 4 
years. Courses are offered in areas of interest identified by the seniors. 
The participants have been serving as tutors for children and for non-English 
speaking adults. 

i he \ .pu is Arm^l ron[; ivhflriic . ^ ^^^ 
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resources 



CONNECTIONS — a publication of the Queens College Center for the Improvement 
of Education distributed semiannually which presents viewpoints regarding 
effective approaches to teaching and learning. For free copies, send 
self-addressed stamped envelope to: Dr. Monroe Cohe, Director; Queens College 
Institute for Family and Community Life; Queens College - PH-04; Flushing, NY 
11367. " 

LOOKING AT LEARNING - a series of occasional papers produced by the Queens 
College Center for the Improvement of Education in collaboration with the 
staff of the Louis Armstrong Middle School. (For free copies - same as above). 

Louis Armstrong Middle School also makes staff, parents, and students 
available for speaking engagements and for a multi -media presentation about 
the school. Interested persons %\so can arrange visits to the school by 
calling (212) 335^7500. 

keypersonis) ^ 

Alfred Herman 
Principal 

Louis ArmstroncI Middle School. ..S. 227Q 
32-02 Junction Blvd. 
East Elmshurst, NY 11369 
Tel. (212) 335-7500 
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MT) ARARAT SCHOOL 

Topsham, Maine 

-1 



school and community 



The Mt. Ararat School 1s located 1n Topsham, Maine, a rural /suburban community 
north of Brunswick. The student, at Mt. Ararat represent a conmunity with a 
diverse professional and reS[1der|t1al pattern. While part of the district's 
working population Is suburban and white collar, other residents work In 
agricultural , ♦marine and other types of Industry. Mt. Ararat School has a 
student population of 1290 In grades 7 through 12. Over 99% of the student 
bo4y is White , and 35% are from low Income families. 



Curriculum 

The Mt. Ararat School offers a variety of unique programs which provide 
students with excellent learning opportunities. The school offers programs 
such as community-enriched dramatics, artlst-ln-resldence and jazz programs 
which enhance learning and promote Involvement of the community In the school. 
For example, the art program provides opportunities for students to study art 
at Bowdoin College and the Portland School of Art, and the drama program 
encourages students to participate In local corlmunlty theater. 



In the science and \techn1cal field, Mt. Ararat offers more evidence of a 
strong conmunity school. When studying marine biology, students study local 
marine life to help them become more aware of their area. The school has 
taken active leadership In the area of computer aided education. The school s 
computer lab provides great opportunities for student and community learning, 
and involves virtually every academic area. ^ ^ 

Mt. Ararat is the only school In Maine to offer complete 7-12 programs In 
German, Spanish and French. The school also strongly emphasizes cultural 
education and language skills. The Engltsh program conducts an annual Literacy 
and Arts Festival, which features speakers who are storytellers, poets, 
essayists, historians, actors, and filmmakers from throughout the State. 

Standards and Expectations 

More than any other achievement, Mt. Ararat's ability to direct available 
resources towards programs which promote excellence has raised the conmunity 
confidence in the school. Initially the school lacked the Integration with 
the community and the Internal focus necessary to achieve this goal. Mt. 
Ararat's community, staff, and students restructured Its learning environment 
by concentrating on particular academic tasks and by revising rules and 
policies designed to reach a higher level of achievement. Their effort 
resulted in better education for students and a greater confidence In the Mt. 
Ararat School. The school has continued to Institute changes towards 
developing excellence In their programs and thus continues to raise public 
confidence. 



programs, policies, practices 





NOKTHEAST REGIONAL EXCHANGE, INC J 



ERIC 



43 



Leadershi p 



Early in the school's ten year history, Mt. Ararat lacked tradition, direction 
and effective rules. Four years ago, the community expressed its desire for 
excellence in its school. Mt. Ararat began by instituting order and structure in 
the school. The administration developed a strong departmentalized organization 
in which department heads became curriculum leaders. In addition, the 
administration made dramatic changes 1n rules and policies. The most significant 
changes included restructuring the physical design of the school building to make 
it more conducive to learning; creating department offices where department staff 
members could meet to develop and coordinate programs; changing budgeting methods 
to enable departments to plan for the future; and upgrading graduation 
requirements from 16 to 18 credits. 

the future 

Mt. Ararat is considering ways to strengthen the school's "sunrier program. Staff 
will consider options such as adding a fifth quarter to its schedule and changing 
to a tri -semester calendar. Staff also are working to strengthen Mt. Ararat s 
Adult Education program and make the school available to the community every 
evening. In its' effort to encourage students to concentrate on academic tasks, 
Mt. Ararat is hoping to expand its Advanced Placement Program to offer a full 
range of courses. In addition, the school is considering instituting an 
International Baccalaureate Program. 

other features 

Mt. Ararat features two programs which aim to help students with special needs. 
The Survive program is an off-campus alternative program for school drop-outs 
which requires classroom work and employment. Project Adventure, a joint program 
of the physical education and special education departments, is an adaptive 
physical fitness program serving about 35 students. The course helps students 
develop greater agility and physical coordination. 

resources 

Mt. Ararat School's Program Catalog is available upon request. The catalog 
further describes some of the curriculum features noted above. 

key person(s) 

Mr. Michael G. Smith 
Principal 
Mt. Ararat School 
Route 201 

Topsham, ME 04086 
Tel. (207) 729-6751 
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Miss Janet E. Adams 
Director of Guidance 
Mt. Ararat School 
Route 201 

Topsham, ME 04086 
Tel. (207) 729-8763 



I 

MIDDLEBROOK SCHOOL 
m Excellence Wnton, Connecticut 



schoojl and community 



Ml dd1 ebrodfc School serves 628 students enrolled In grades 7 and 8 In Wilton, 
Connecticut. Wilton Is an affluent, suburban comnjunlty located In Fairfield 
County, approximately 50 miles north of New York City. Home of several 
corporate headquarters, Wilton Is considered a bedroom community for Metro 
North commuters./ The Middlebrook School Is located oh a large campus that 
houses both Wilton High School and a grades 4-6, school. 

Ninety-eight percent of the students are White, and Z% are from low Income 
families. M1dd)ebrook employs 53 full time and 12 part-time staff members. 

programs^policics^ practices 

School -Community Relations 

Middlebrook School prides Itself on Its unique school and conimjnity relations 



program, which Is characterized by: 



an active student council, which plans and conducts community service 
projects 

a strong Parent-Teacher Association which supports school programs and 

services 

good relations between the school and senior citizens (seventh and eighth 
graders raise funds for school projects, provide entertainment, and host 
luncheons for elderly citizens;) 

over 225 community volunteers, who contribute over 2,000 hours during the 
school year in a school volunteer program 

school and coninunlty planning teams made up of students, parents, and 
teachers. , 

Teacher Effectiveness 

The admlplstratlonhas developed special policies and practices which promote 
the effectiveness of their teachers. ^ 

The administration has carefully and deliberately screened and hired staff 
members over a 10-year period who wan,t to teach In the middle school. 
Middlebrook teachers are not high school or elementary school teachers who 
could not find jobs of their first choice and ended up In a middle school. 
A staff that shares a commitment to a philosophy provides each other with the 
mutual respect and supj^t necessary for any fruitful endeavor. ^ 

Middlebrook has Initiated a teacher orientation program. The principal spends 
an entire day with the new staff members before other staff members arrive for 
the opening of school. This gives the new teachers and the administration 
time to discuss mutual expectations for the year. All new staff members are 
Involved In an extensive evaluation program that Is supervised by one of the 
two building administrators. The new staff meirtbers also are Introduced to 
their respective departments and come under the wing of the department 
chairmen who shepherd them through their first year. 
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Middlebrook has Introduced supervisory assignments based on a point value 
system. For example, cafeteria duty will count more In a staff member's 
schedule than would homeroom assignment. Currently, almost all of staff 
members have assignments that Include before-school hall duty, homeroom, study 
hall supervision, cafeteria supervision, and after-school bus room 
supervision. Quantitatively, these duties represent more teacher time than In 
most other schools, yet, because staff members know that they are Impartially 
assigned and equally distributed, the assignments are no longer points of 
contention. 

Faculty members publish their own occasional newspaper called R1 pples > 
circulated freely among the faculty, and containing anything from book reviews 
to comments about building policies and practices. Without an open and 
^ positive climate, this kind of paper could not flourish. 



Middlebrook School tries to maintain high standards of performance In a 
conmunlty which expects and demands It, This pressure Is Increased by 
adjustments necessitated by declining enrollments, staff reductions, and fewer 
dol 1 ars aval 1 able for 1 ns tructi onal programs. Ml ddl ebrook School 1 s 
responding by engaging In extensive long-range planning efforts Involving 
departments and all -school faculty meetings. The school has identified the 
following as critical areas 1) continued professional growth among all staff 
menters^, 2) lFun<J-ra1s1ng projects to supplement the school budget, 3) expanded 
use of school volunteers to staff a school message center and to provide 
summertime clerical assistance. 



• Middlebrook School features hands-on laboratory programs In science and 
vocational education 

§ Middlebrook has broad-based, co-curricular activities and an Intramural 
sports program. The Intramural program Is supervised by approximately 12 
faculty members. 

• A Crisis Resource Team, comprised of the principal, several teachers, a 
school nurse, secretary, and pupil personnel staff, assembles to provide 
group support when a crisis happens, such as a death In the faculty or In 
a student s family. 

f Students are counselled In formal and Informal settings. For examp>e, 
lunch group meets evdry day which brings together students and counsellors. 



Middlebrook School will share Its course catalog, student handbook, substitute 
handbook, volunteers' handbook, and procedural manual used by the district- 
wide Crisis -Resource Team 



the future 



other features 



resources 



key personls) 



Mr. Robert Shook 
Principal 



Ms. Deborah Sprlngpeace 
Student Council Advisor 



Middlebrook School 
363 Danbury Road 
Wilton. CT 06897 



Middlebrook School 
363 Danbury Road 
Wilton, CT 06897 



Tel. (203) 762-8388 



Tel. (203) 762-8388 
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Profiles niskayuna high school 

in Excellence / Schenectady, New Voric 



school and community 

Niskayuna is a suburl)an, middle and upper^ middle Income, i^sldentlal community 
located along the Mohawk Rlvef just east . of Schenectady, New , York. Its 
residents include executives and engineers of the Generate Electric Company, 
professionals, state workers, t^and research scientists employed by G.E's 
Research and Development Center apd the Knolls Atomic Laborawry, both located 
within the town. , ' 

Niskayuna High School haso*. studer^t enrollment of 1,378 In grades 9-12. 
Ninety-five percent of the students are White; 4.61 are from low Income 
families. The stafff has 119 full time members, including 3 a<ta1n1strators, 88 
teachers, 6 teacherV aides, , 6 counselors, 3 library professionals, 1 food 
service person, and 12 clerical. Niskayuna also employs 28 part-time staff. 

programs, policies^ practices 

Curriculum 

Niskayuna curriculum is expansive and- varied. In addition to traditional 
academic, occupational, and remedial cfourses, students have many opportunities 
for elective courses, arid" honors, AP, and ^her accelerated courses. The 
school encourages concentration on academic courses, while simultaneously 
encouraging the Individual "tp pursue his or her Interests In any currlcular or 
- extracurricular activity. 

The district has committed large. sums of money an d> time to an ongoing review 
of curriculum and Instruction. Niskayuna has developed "curriculum cabinets" 
for each subject area, wtth the cab1>|iets taking responsibility for conducting 
a context evaluation of • th^ curriculum development process. It Is common 
practice for teachers to appl^ to the district for money to write curricula 
over the summer. During the summer o{/ 1983, the following curriculum work was 
completed: Curriculum for Parenting, Experimental English for grades 9-12. 

School and Cpmmunlty , /, , , |' 

The Niskayunar community and the high school maintain a viable, open 
relationship, but one which Is not Without Its difficult times. Parents of 
8th graders participate 1i». an orientation program at the high school with 
their child'* s guidance counselor; '^P^lr«nts also are provided opportunity to 
ask questioraBMind shar^ con^n^ thrcJligh a series of "coffees" held during the 
year. The f>1gh schooKhas become actively Involved In the Niskayuna Coinnunlty 
Action Program (N-C;^, a qomrhiAilty-based organization established to combat 
"major -jjroblems which , exist among Niskayuna's youth." The high school 
principal Is the chairperson of the Crisis Intervention Program of N-CAP. 
This program Is currently establishing a telephone hot-line/referral system 
• for use by students In need of assistance. With this In place, the school 
will begin, establishing a Crisis Housing Network for temporary shelter for 



stu4lents. ^ y 
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other features 



In a continuing effort to motivate student interest in science careers and 
scientific research, the Science Department Scholarship Committee initiated a 
"Careers Project" for interested and qualified students. Students are placed 
In experiences which include, for example, physical therapy at a local 
> hospital, the study of molecular biology at G.E.'s Research and Development 
Center, and stream mapping for the New York State Department of Environmental 
Conservation. The Math Department has taken a leadership role in computer 
education with all of last year's graduates having been exposed to the. 
computer. Over half of the graduates had at least a semester course in 
computer programming and computer literacy. Computers are used<d&«-an 
instructional aid in math, science, Latin, business education, social studies, 
reading, and architectural drawing classes. 

resources 

' Please contact the school regarding the availability of useful resources. 

kjey person(s) 

Edward A. Carangelo 
Principal 

Niskayuna High School 
1626 Ball town Road 
Schenectady, NY 12309 
Tel. (518) 382-2681 
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SCARSDALE HIGH SCHOOL 
Scarsdale, New York 
^ 



school and commlinity 



Scarsdale Is an affluent suburban conmunlty adjacent to New York City. The 
total district enrollrwnt Is approximately 4,200. Scarsdale High School has 
an enrollment of approximately 1,600 In grades 9-12. Enrollment Is 9?% white, 
7% Aslafl, an 1% black. Staff members Include three administrators, 117 
teachei^fe, 8 teacher al^es, 8 counselors, 3 library-media professionals, and 27 
clerical staff. Appf^lmately 90% of Scarsdale graduates enroll In a 
four-year college or 'tfflverslty, with the remainder primarily entering a 
community college or fufltlme employment. The drop-out rate Is negligible. 
The prlncfjjal has held'his position for 3 years; staffing has remained stable 
In recent years. 



Most of the students at Scarsdale High thrive In Its demanding environment. 
The students and teachers maintain high expectations of each other, an 
attitude reinforced by parent^. An average of 25-30% of the students are 
enrolled in honors or advance/d placement classes In English, math, social 
studies, science and foreign language. For students seeking a non-traditional 
program, there is an Alternative School comprised of about 75 students. In 
addition, the CORE program houses 18 students In a smaller school -within -a- 
school setting for those needing a more nurturing climate. 

About 100 Scarsdale /students are foreign-born; an Engllsh-as-a-second language 
(ESL) program serves those needing assistance In becoming a part of their new 
school community. >;.There Is a special education program for approximately 70 
students with a vanity of learning disabilities. Most of these students are 
mainstreamed in reguXar classes. There are basic skills level, small group 
classes for those students needing remedial Instruction and skills development. 

Scarsdale participates each year In the Lincoln Center Institute for the Arts 
in Education, in a program designed to strengthen students' esthetic 
development in art, music, drama and dance. There are strong math, science 
and technology programs, including computer literacy^ Vocational education is 
also part of the Scarsdale curriculum, offering two external programs — one 
in work/study and the other a BOCES occupational education program. The 
internal courses include drafting, shop, and auto mechanics. 

Scajftsdale High School's student government provides students with a voice 
regarding school pdl idles and programs, sponsors social events, and provides a 
source of funding for siudent clubs and organizations. ~\ 
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students are active volunteers In many comnunlty-based agehcies and programs 
in the area, as well as in local government activities. Normally, all 
instructional goals are established at the departhent level. A Graduation 
Requirements Comnittee has been working In recent years to establish a broader 
definition of the general curriculum. Identify expected competencies crossing 
the curricula of all departments, and establish graduation requirements 
responsive to the needs of the 1980s and 90s. 

the future 

Scarsdale is dedicated to the renewal and redirection of the energies of all 
participants. During the past year, task forces comprised of students, 
faculty, administration, and parents have addressed school wide issues of 
school governance, environment, and interpersonal relations. 

In curricula,, the mathematics department is in the process of replacing its 
traditional offerings with a sequential program. The science department has 
added new electives in the biological sciences. The impetus for these changes 
comes from within the departments rather than from 'external pressures; they 
reflect the school's ability to continually examine the needs of its students 
and carefully undertake planned change. 

other features 

While primarily a college preparatory high school, there has been dramatic 
increase in the last few years in the school's special needs and ESL 
populations. Scarsdale has successfully modified its programs to provide 
faculty, materials, and facilities to meet the needs of these students, and 
help them become a part of the school. 

resources 

Please contact the school regarding resources and their availability. 

key person(s) 

Dr. Ronald M. Barnes 
Principal 

Scarsdale High School 
Post Road 

Scarsdale, NY 10583 
Tel. (914) 723-6270 
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SHOREHAM-WADING RIVER 
MIDDLE SCHOOL ' 
Shoreham, New York 



school and community 




The Shoreham-Wading River School District Is located on the north shore of 
Long Island, approximately 70 miles east of New York City. Shoretiam-Wading 
River Is a mixture of suburban and rural properties, with approximately 8,000 
residents. The residents are predominantly middle Income, White, and they 
Include many teachers, police officers, firefighters, engineers, research 
scientists, and civil servants. The school district currently enjoys a 
favorable property tax base due to the presence of a privately-owned nuclear 
power station. 

The Middle School was established In 1972 when the neighboring communities of 
Shoreham and Wading River merged their separate elementary school districts. 
The Middle School has an enrollment of 590 students In grades 6-8. Less than 
1% of the students come from low-Income families. 



The curriculum of the Shoreham-Wading River Middle School Is based on the 
major philosophical beliefs proposed, adopted, and put Intp practice dally by 
the staff of the school. These are: 

1 . True learning cones from active exploration. Interaction and discovery, 
not passive transfer of knowledge. Hence, the school 's commitment to 
experi en t1 a1 1 ear^^l ng , which means Involving students Tn programs from 
which they gain real experience In a variety of ways. This belief Is put 
into practice In many ways, such as community service programs which 
involve students working on a regular basis in local institutions for the 
aged, the handicapped, and the very young; curricular field experiences 
such as trips to major cities, camping and canoeing expeditions or career 
apprenticeships in local businesses and professional offices; student 
exchanges with schools in Quebec and Madrid; and hands-on experiences, 
role-playing actiyities, and simulation games in all curricular areas. 

2. True learning focuses on the needs of the learner. Hence, the school's 
commitment to a child-centered curriculum , which addresses the physical, 
cognitive, psychological and social development of children. Putting this 
belief into action for each child is the primary function of the school's 
advisory program. Each staff member in the school is advisor to a group 
of 10 students. Through regularly scheduled monthly individual 
conferences with each advisee, and twice daily meetings with the entire 
advisory group, the advisor establishes a close relationship with each of 
his advisees. The advisor, who becomes the advisee's advocate in school 
and in the community, is responsible for ensuring that the school's 
curriculum , 
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the future 



Developing and imAl^nting a truly experiential ly-based %hiVd-centered 
curriculum, and grilling community support for it. was a ""^^^ .^^ J^,^"^ J^^L 
The school '5 success was achieved by creating a school climate that al owed 
staff the iatiA/iAial and collective autonomy to experiment with new ideas 
wUhout fea^tjilure; by esUblishing a grass-roots rather than top-down 
aooroach tafcbange. and by gaining conmitment of time and resources fronv the 
S?hoorBoa?d-and^dministi-ation so that staff could develop the Progr^-"^ .^^^y 
felt wer* in the best interests of children. Shoreham-Waring River has made a 
concerted effort to infonn and involve parents in the school and a coninitment 
S accepting parental suggestions as an important part of the educational 
process. - In addition, the school maintains a conmitment to an ongoing program 
, of Staff development. 



other fcatuircs 



The following are major innovative 
River Middle School: 

Leaders/Adventurers Club 
School Store 

After School Supervised Study 
Peer Counsel 1 ing 
^thors Week 
ArtijJts Week 
^ i^flooktalks 

Sustained Silent Reading 
Computer Literacy 
Community Service 
Quebec Exchange 
Japanese School Exchange 
Staff Council 
Parent Liaison Committee 
Computer Music 
Human Rights Program 



programs in effect in the Shoreham-Wading 



Career Explorations 
Health Van 
Arts-in-Residence 
Poe t-in-Residence 
Farm 

Greenhouse 

Instrumental Enrichment 
Cognitive Levels Matching 
Writing Project 
Math Problem Solving 
Madrid Exchange 
Fire Island Outdoor Education 
Organizational Renewal 
Junk Yard Music 
Family Life Education 



resources 

Printed information on each of the programs listed above J^^^^1^^1%"P°" 
request. THe Shoreham-Wading River Middle School welcomes visitors and has a 
specific program to maximize the benefits of a visit to tjie ^f""^ ' 
school also encourages its staff and students to present workshops 
programs at other schools and at state and national conferences. 



school 
about 



The 
its 



key pcrson(sf 



Dr. Gary Bell . Principal 

Ms. Bonne Sue Adams. Assistant Principal 

Ms. Winnie Pardo. Cormnjnity Service Director 

Shoreham-Wading River Middle School » 
Randall Road . 
Shoreham, NY 11786 \ 
Tel. (516) 929-8500 / 
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SHUE MIDDLE SCHOOL 

Newark Delaware 



school and community 



Shue Middle School Is located In an urban-suburban comnunlty In central 
Delaware. Student enrol Iwent numbers 806 In grades 7 and 8.^^venty-one 
percent of students are White, 27% Black, 1% Hispanic, aifa 1% Asian. 
Twenty-four percent are from low-Income families. The schofi^ staff has 57 
fulltiroe members which Include 2 administrators, 49 teachers, 1 teacher aide, 
2 counselors, 1 library professional and 2 clerical. 

In Septeinber 1981, along with a new principal, 701 of the student body was new 
due to the closing of another middle school In the district. Shue Middle 
School also Is part of a 5-year desegregation process currently Involving four 
districts. 



programs, policies, practices 



The climate at Shue Middle school Is planned, positive, and humane. Such a 
climate depends on trust tempered by planning and discipline. Administrators, 
teachers, and students trust each other and trust that everyone wants to 
excel. Shue's success also comes from positive planning In all activities and 
a sense of purpose at all times. 

Shue Middle School makes every attempt to structure progress to the learning 
needs of •* in-between" students In a high energy environment In order to Induce 
positive learning effects, while at the s4me time maintaining an atmosphere 
which Is controlled and stable. Shue emphasizes prevention as a key to 
discipline. The school has a written philosophy for discipline and a student 
handbook which outlines general guidelines for behavior. In addition, the 
student services teams look out for students who are not doing as well as they 
should be. 

he following policies and practices are crucial to the positive school 
limate at Shue: ^ ^ — 

Teacher teams are strong and relatively autonomous to care for the welfare 
of their students. Common planning time and team meetings with the 
principal help to create a uniform climate. ^ 

The school schedule places top priority on reasonable class sizes and 
conmion team planning periods. 

Positive counseling Is Ih Integral part of the school program. Shue 
maintains: assigned counselors who meet regularly with students, a 
teacher-advisor (Mentor) system, a strong human relations program. In 
teaching as well as counseling. 

High visibility of both administrators and teachers during unstructured 
times. 

A continued emphasis on positive communications (e.g., ''please", "thank 
you**, "excuse me"). 
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• An Alternative Learning Center emphasUIng counseling as iiell M 
discipline, and a Student Services Team which coordinates efforts to help 
troublesome students. 

• Class time spent on instruction. 

• Classes operating with the least possible disruption. 



Shue also strongly emphasizes Its school conmunl^y relations, particularly 
with parents. Shue's policy is to welcome all parents to the school at any 
time; parents may visit classes, talk with the principal, assistant principal 
or guidance counselors. Conferences with teachers can be arranged at any 
mutually convenient time. Shue also has several organizations for parent 
involvement: 

• Shue Scene newletter - mailed approximately 6 times per year ^ 

• P.T.A. Executive Council - meets monthly. 

• Citizens Advisory Council - meets monthly. 

• 40 parent volunteers help out in clerical and instructional areas. 

the future 

Shue staff will be studying ways to improve their computer education program 
and to integrate subject areas. For example, reading and writing skills and 
problem solving skills can be taught across discipline areas. In addition 
staff will be working to improve their reading program to ensure that students 
are continually provided with "better than the basics." 

other features 

The Alternative Learning Program provides special help and counseling for 
students who are having problems in school. Partially a disciplinary action, 
the important thrust of the program is on a positive change of attitude and 
improved learning habits. T>ie program is staffed by a full time teacher. 
Students assigned to the Alternative Learning Program receive special help as 
recommended by appropriate staff. They are expected to complete academic 
work, and students are returned to their regular program when Utere is 
evidence that improvement has been made. 

resources 

• Teachers' Operating Manual 

• Philosophy of discipline and classroom management 

• Course descriptions (goals, objectives, methods, evaluations, materials 
used) 

• Community-relations philosophy 

• Teacher advisor programs. 



A schedule which allo^ team flexibility through enrichment activities. 



key personis) 



Dr. Hugh Ferguson 
Principal 



Shue Middle School 
1500 Capitol Trail 



Richard E. Williams 
Assistant Principal 
Shue Middle School 
1500 Capitol Trail 



Newark, Delaware 19711 
Tel. (302) 454-2171 



Newark, Delaware 19711 
Tel. (302) 454-2121 
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STUYVESANT HIGH SCHOOL 
New York, New York 



school and community 

Peter Stiiyvesant High School 1s located 6n 15th Street and First Avenue, In 
close proximity to Manhattan's fashionable Gramerey Park. Stuyvesant 1$ a 
specialized, recently co-educational, public high school. Students are 
a*i1tted based upon a competitive examination taken In the eighth or ninth 
grade. Each year 12,000 students take the entrance examinations, and 600 are 
actaltted. Students are drawn from all 5 boroughs of New York C1^. The 
school's enrollment numbers 2,713 In grades 9-12: approximately 57% are White. 
31» Asian, 7% Black, and 5* Hispanic. 

programs, policies, practices 

Students earning the Stuyvesant diploma take 4 years of English, 3 1/2 years 
of social studies, 4 years of required science, 3 years of required 
mathematics, and 3 terms of Industrial arts. Including mechanical drawing. 
While all subjects are taught rigorously, Stuyvestant places special emphasis* 
on science and mathematics. The school conducts 14 classes of ca-lcgUgf 
alone. There Is a wide choice of electlves In the junior and senior years. 
Stuyvesant offers Advanced Placement courses In every discipline. I" we 
upper grades, students can participate In special Internship programs at Beth 
Israel Hospital, local colleges and universities and research Institutions. 
For the seventh consecutive year, Stuyvesant students have placed first In the 
National Merit Scholarships Competition. Students partlcpate In a rich array 
of extracurricular activities Including 78 clubs, 25 student magazine 
publications, and 23 athletic teams. The music department offers a symphonic 
orch«stra, band, chairtber music group, gospel singing, and a Renaissance music 



Stuyvesant prides Itself on being responsive to students' academic needs and 
in after-school activities. In the area of computer science, Stuyvesant 
curr^tly offers courses in BASIC, PASCAL, and Advanced Placement. Staff 
hopesto add courses in FORTRAN and COBOL languages, as well as a Computer- 
Aided Destgn (CAD) program for the school's drafting classes. Stuyvesant 
staff are negotiating with the Board of Education to connect their Apple 
computers to the Board's main frame, thereby providing students with greater 
computer capability. 

Stuyvesant' s guidance program Includes a team of secondary school report 
writers who interview every junior student, which helps counselors to best 
serve the students as they form their plans for post-graduation. 



Certainly Stuyvesaiiit High School benefits from the talent that exists among 
its students. Teachers are inspired by the enthusiasm and motivation of the 
studentj^, who attend their classes. Providing the types of facilities, 
fe^uipm^ht, .resources, materials and staff needed to meet the Intellectual 
demends of these students is a continuing challenge for Stuyvesant. The 



group. 



the future 
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school and faculty conslstantly strive to express high expectations for their 
students, to maintain high standards for themselves and In th^lr course 
planning and Instruction. A major challenge to Stuyvesant Hlqh School In the 
near future will be 'to upgrade Its equipment. The school s lab and shop 
equipment are outdated. Although during the past two years Stuyvesant has 
acquired word processors and a CAD program, computer hardware and software 
must be upgraded continuously to ensure that students have access to the 
excellent educational opportunities they expect at Stuyvesant. 



The physical education program at Stuyvesant allows for specialization In 
track, welghtllfting, and other events to provide greater Otiportunlty to 
develop Individual potential. The foreign language program, which Includes 
Spanish and French, boasts a growth In Its Latin enrollment, and two 
Stuyvesant teachers are being trained to teach Japanese. The English 
department focuses on the ability of students to comprehend the variances of 
thought In literature and to express themselves In clear and effective 
language. The guidance department features Metro-Guide, a database of career 
and occupational Information. 



Because of tne heavy demand ♦'or building tours and resource materials, 
Stuyvesant staff ask that request for Information be handled on an Individual 
basis. 



other features 



resources 



key person(s) 



Mr. Harold M. Lenrman 
Assistant Principal 
Stuyvesant High School 



Mr. Abraham Baumel 
Principal 



346 East 15th Street 
New York, NY' 10003 
Tel. (212) 673-9030 



Stuyvesant High School 
346 East 15th Street 
New York, NY 10003 
Tel. (212) 673-9030 
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school and community 

Wilton Is an affluent, suburban community located In southern Connecticut, 
Its residents are professionals and executives of corporations based In 
Fairfield County or New York City* Most parents are college graduates with 
high expectations for their children and school system. The high school has 
an enrollment of 1,296 In grades 9-12. Ninety-eight percent of students are 
White, and 1% are from low Income families. Eighty-three percent of the 1982 
graduating class enrolled In a four-year college or university. 

Wilton High Schoal staff has 104 fulltlme members. Including 4 administrators, 
68 teachers, 7 teacher aides, 6 counselors, 3 library professionals, 2 
security officers, 4 food service personnel, and 10 clerical. There have been 
no changes In building a<in1n1strators over the past 7 years, although there 
are^ 5 fewer teachers since 1980 due to the dq^cllne In student enrollment. 

programs, policies, practices 

> standards and Expectations 

Four years ago the schooVs^test scores were in an alarming state of stea<<y 
decline (in 1979, SAT scopes were the lowest In the school's history); 
students were being disrespectful to both their teachers and their building; 
and were generally reflecting an attitude of Indifference to academics. The 
parents and the Board of Education had b^gun to wonder at^ut the rela^onshlp 
of their tax dollars to Wilton's outcomes. 

Faculty committees were formed in the Spring of 1979 and through the next year 
to deal with school climate and discipline, academic standards and 
expectations, testing and evaluation, counseling and guidance, health 
education, and long-range planning and reorganization. Work continued through . 
1980 and 1981 which included a complete redesign of the guidance and 
counseling program; a new approach to dealing with test preparation and 
evaluation of students; Increased articulation of the school's standards and 
expectations for student academic performance; a health education program. 
Including a new course for students and frequent programs for parents; a 
sharper definition of the expectations for student conduct toward staff and 
more consistent application of disciplinary responses to student misbehavior; 
and a long-range plan for the school that set Its direction through at least 
1 986 , 

the results have been gratifying: student^' SAT scores are now almost the 
highest in the school 's history; the guidance program has more students 
continuing ta higher education than any other high school In the state; Wilton 
has more National Merit Finalists than at any other time in Its history; 
student conduct toward the staff and toward the building has Improved 
considerably; the parent community now recognizes the academic accomplishments 
of the student body and Ve more willing to support the school. Wilton has 
established new graduation requirements for the 1983 freshman class with 
renewed emphasis on a comprehensive preparation and expanded work in English, 
math, science, social studies, art, and music- 
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School Conmunity Relations 



Wilton School staff try to be open and direct with parents and the conmunity 
about the problems they are dealing with, regardless of the potential 
outcome. For example, when drug and alcohol Involvement by students became 
more than staff wanted to face alone, they took the Issue to the community 
with an entire year of evening "conmunity awareness programs. The 
coninunity's initial reaction was fear and anger, most of which was directed 
toward the' school. Only through many meetings, forums, debates, position 
papers, and committees can the school and the comnunity now stand close 
together in addressing the problem. For the last several years, the school 
and the community have been engaged in trying to identify and solve the 
problem. The results have been positive for adolescents, their parents, and 
the school. ♦ 

the future 

Over the last several years, the high school has engaged in major curriculum 
review in language arts, social studies, science, foreign language, and 
reading. Work is about to start in physical education, art, and music. 
Faculty members, led by their department chairperson and administrative 
supervisor, will complete the work during the school year and as part of a 
summer curriculum review program. 

Wilton High School staff recently Tdoked at the question of sex equity at the 
school. Staff studied the course enrollments of the graduating class of 1982 
during* their 4 years at Wilton High School. They found that, the men had taken 
3.8 math courses while in school , and that the women had taken 3.7. In 
science, staff learned that the men had taken an average of 3.4 years and the 
women 3 years. Also, many more men than women, took four or more credits. 
Staff is now looking at ways to Increase the p'articipation of women in the 
school science program. 

other features 

student achievement at Wilton High school is closely linked to attendance, 
an<h, therefore, staff carefully review student attendance patterns. Only 
monthly overall attendance records are kept, but daily attendance in every 
class is maintained and assessed at the end of each grading period. At tje 
end of the year, students who achieve at least 98% attendance in all of the 
total periods of instruction in their schedules are honored through a press 
release and a letter from the principal. For the last two years, ZOi of the 
student population has received this honor. 

resources 

Please contact the school regarding the availability of resources 

key personis) 

Donald D. Holt 
Principal 

Wilton High School 
395 Danbury Road 
Wilton, CT 06897 

(203) 762-0381 V 
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Profiles ' wooster intermediate schooi. | 

in Excellence T"WT Stratfoixl, Connecticut 



school and comtnunity 



W 



Stratford' Is a suburban community of 50,000 residents on the eastern edge of 
Bridgeport. The town has 10 elementary school s» 2 Intermediate and two senior 
high schools, comprising a total district enrollment of 6,500. Three years 
ago, Wooster changed from a three-year junior high school to a two-year 
Intermediate school. « 



The David Wooster Intermediate School has a student body of 640 students In 
grades 7 and 8. The students are from a range of soc1o*-econom1c backgrounds: 
33.5% are from low-Income families; 80% of the students are white, 17X are 
black, and the remainder represent other minority groups. The staff has 66 
full time members. Including 2 acfenlnlstratbrs, 47 teachers, 2 counselor*^ 2 
teacher aides, 1 library professional, 10 food service personnel, and 2 
clerical. 

programs^ policies^ practices 

Curriculum 

The curriculum Is designed to meet the needs of all students, paKlcularly In 
the transition from elementary school to the Intermediate level. The seventh 
grade curriculum Is organized around the Diagnostic Analysis Program (DAP), 

/i^hlch randomly asslgi}^' each student to a team of 4 academic teachers and to 1 
of 3 ability levels. Students are reassigned among ability levels with 
notification of parents and guidance counselors. A team leader coordltiates 
the activities of each DAP team, whose members have their planning periods 
scheduled concurrently. The /approach permits significant flexibility In 
scheduling blocks of class t1|rie, Independent study, large group Instruction, 
field trips, and special event^ (e.g., career day, handicapped day). 

The eighth grade program Is departmentalized, with 3 ability groups In each 
department. Under the leadership of a subject coordinator who meets monthly 
with the teachers, each department has responsibility for evaluating teachers 
and monitoring the Instructional program. ' Teachers are encouraged to pursufe 
the opportunities for Interdisciplinary planning built Into the curriculum 
structure. _ - 

Standards and Expectations for Students/Climate 

Since Wooster's transformation to an Intermediate school, the school 
administration, faculty, students, and parents have worked to create a sense 
of community and a climate of high expectations for academic achievement, 
personal growth, commjnl cation, respect, consistency, and discipline. The 
school Instills this standard of excellence In each year's Incoming class, 
which makes up approximately half of the student body, to help to maintain a 
collective sense of pride In the school. To encourage this school climate, 
Wooster Instituted an award program which each month recognizes a student who 
best typifies the school's standards of excellence* 
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Leadership 

The principal and assistant principal are highlv visible, know all the 
students by name, and spontaneously visit classrooms dally. The teacher Is 
considered by administration and students, to be the most Important part of the 
Wooster educational program. Students are made aware of all the gulden rtes 
within which they must conduct themselves while at school. The studerjts 
Wooster are treated with due respect by both faculty and administrators. 



V 



the future 
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Wooster experiences a strong and supportive relationship between the scr 
and parents. The school administration and faculty have worked to Improve 
corrmunl cations with parents and to seek their participation *-1n ^the- school. 
The school's efforts to Involve parents In their children's education /Include 
telephone calls to parents to report student progress, an ^n hoi/se^- And 
parents' night. i ^ 

other features ' > " /\^ 

A new computer program Is offered to teach eighth graders £6' use the computer 
effectively as a communications -tool and to develop, compliter program. In 
addition, a computer component ha\ been added to the langdtege arts andMna|h 
remedial programs, and an honors program Is being developed for. nigh achieving 
math students. Teac^rs are undergoing training through a tnrifee-piiase progr-am 
on the use of micro c^mpufllirs. 

Rwjject^ Business,' a 4>r^g^ which 
business interests ^1n Xhe comJffunlty tfi^ff^t 



Wooster. recently H5s Inau 
social studies classtfl with 
students ythe opportunity 'to 
business. 




Xhe con 

learn. more about the principles of 



resourtes 



rdnnl^' 



} — ^ 

The foU<jWing resources are available upon requ 
self-addressed envelope should be Included with 



Discipline Policy Guidelines 
lUide foi;? Advanced Learning Program 

gram of 5,tudtes-Manual 
Ci^^rlculum " 
Student 




Compu 




, howey^er, 



a large stamped 




^George'^E. Hames 
Principal 
David Wooster Intermediate 
150 Lincoln Str^t , 
Stratford. CT 06497 
Tel. (203) 38^/4275 



twai^6 > < 
Pi^oject Business QuTtle 
Teachers Manual " • rsf 
'Gutdes for.ED/LD Pr'ografi 
Booklet 16mBi Films - ; 
\ Homework. Poll cy^Gu14§l%ies j 

/^^SSTer-^Hav^^if^l 
S; Msl-Stant-f^rlnclpal 

Dav^d Wooster Intermediate School 
150 Lincoln Street 
Stliatfdrd, CT J06497 
Tel. (203) 385-4275 
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